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CHAPTER I 
TBE PI.OBLEH AD THE JUSTIFICATIOil FOI. THE STUDY 
1. The Problem 
The purpose of this study. --The aim of this study is 
to investigate the attitudinal reactions of parents to 
the typical questions asked in a junior-high-school youth 
problems inventory. Specifically, this study attempts to 
determine the extent of parental acceptance or rejection 
of the various items in the BilleptStarr Junior-High-
School Problems Inveatory. It is further proposed to de-
termine whether certain variables, such as sex, age, edu-
cation, religion, and size of c011111Ul1ity show significant 
differences between the way a random sampling of parents 
accept or reject the Iuventory. 
So.e educators believe that the teacher and the 
counselor are concerned primarily with understanding the 
pupil and keeping "at the center of the teaching process 
1/ 
the importance of the student's problems and feelings. n-
In other words, education from this frame of reference 
1/lathiilel Cantor! The Dr-1ics of Learning, Foster and 
S'teward, Buffalo, 946, pp. 3-84. 
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is based upon how and what the child feels, not upon what 
the teacher, the counselor--or even the parent--thinks the 
child feels. As Arbuckle says, "It is essential that the 
teacher have some understanding of the child's self as the 
CHILD sees it. The child, after all, operates from this 
concept rather than from the self-picture that the child's y 
peers or his teachers or his parents may have of him." 
The trained guidance worker and the skillecl teacher 
know before using problem inventories that a child's 
answers on a problem inventory are only his perceptions of 
his problems, and these perceptions may or may not be an 
accurate appraisal of the situation. Henry Lindgren ex-
presses the importance of education based upon the child's 
needs as follows: "A child cannot help respond to his psy-
chological needs; they are an aspect of the psychological 
factors that motivate his behavior. Be may or may not 
respond to the normative aeeds that adults have developed 
1J for him." Seldom are a child's expressed problems ac-
cepted literally. As long, however, as these are derived 
1/Dugaid s. libUckle, Pupil Personnel Services in American 
lchools, Allyn and Bacon, Inc., Boston, 1962, p. 76. 
!/Beary Clay Lindgren, Educational Pstehology in the Class-
!!!!!• Joba Wiley imci Sons, lew fork, 156, p. 25. 
from the child's frame ef refereace, they are of concern 
to the school; moreover, parental concepts of such in-
ventories or check lists are of concern to the school. 
As Arbuckle expresses the idea, "If the teacher and the 
counselor are to function effectively, they must have a 
realistic awareness of the attitudes of parents in their 
community toward the fo~al education beiug experienced 
!I by their children." 
2. Definition of Terms 
Because of the similarity between the content of 
items in problem inventories, questionnaires, and check 
lists, these terms should be defined. The American Col-
1:/ lege Dictionary defines the three as follows: 
1. Inventory: 
2. QuestiOIUlaire: 
3. Check List: 
"a detailed descriptive list of 
articles." 
"list of questions • • • to ob-
tain opinions on some subject." 
"items listed together for con-
venience of comparison or other 
checking purposes." 
1/DUgald S. Arbuckle, Guida.D.ce and Counseli~ in the 
Classroom, Allyn and Bacon, Inc., Boston, I 1, p. I. 
2/Tbe American College Dictio~, Edited by Clarence L. 
!'ai'Dbart et ai., Harper and Bi'Oters, New York, 1948, 
p. 641; p. 993; p. 205. 
3 
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These definitions show the three terms to be inter-
changeable for the purposes of this paper; however, 
Inventory, written thus, indicates the Billett-Stm:rJuaior-
Bigb-School Problem Inventory. 
The Billett-Starr Junior-High-School Problem Inven-
tory (Grades 7-9) comprises a list of 434 items in the 
experimental edition which was used for this study. 
These were divided into sixteen problem areas: 
1. Personal Appearance 
2. Physical Health and Fitness 
3. MOnetary Problems 
4. Problems of Home and Family 
5. School Life 
6. Educational Planning 
7. Jobs and Vocations 
8. Peace and War 
9. Morality, Ethics, light and Wrong 
10. :Religion 
11. Boy-Girl Relationships 
12. Relations with Other People 
13. Courtship and Marriage and Founding a Home 
14. Heredity 
15. Leisure, Interests, Activities, and Budgeting 
of Time 
16. Mental-Emotional Health and Fitness 
There are seven outstanding characteristics of the 
1/ 
Billet&Starr Inventory:-
1. It is comprehensive. It has more problems than 
similar instruments but the purpose is to cover 
all possibilities. 
2. All problems were derived from the free writing 
of students; lDSllY identical problems appeared 
in all of the following: Mooney Problem Check 
~~ S .B..A. Youth Inventory, as well as in the 
Billett-Starr. 
3. Problems have retained diction used by the stu-
dents. 
5 
4. Ease of adalinistration and lack of time limita-
tion make it possible to administer the Inventory 
to individuals or groups. 
5. It is easy to analyze. Serious problems can 
readily be identified from built-in keys. 
6. Items have a purposeful sequence so that, at times, 
there is some continuity between items within 
categories as well as between separate areas. 
7. Problem areas are so organized that they parallel 
units commonly found ia addusbaent courses, such 
as core course with group guidance or Life 
1/Billeti!-Starr Youth Problems Inventory, Junior and Senior 
t:eielsf iliiual, Preiiiliaary Edlt!Oil, World Book Co., New 
York, 956, p. 1. 
Adjustment classes. Problems in the separate 
categories are valuable to anyone 4eveloping 
core course units. 
The pupil who fills the Inventory checks one of the 
three colUIIllls which follow each item: if the item is 
soaaething which is true for him personally, the pupil 
circles the S-colUIIID or tbe M-colUIIID (S for "some" con-
-
6 
cern for the item; M for "much" concern for the problem); 
if the item is not true for him personally, the pupil 
places X across the number of the item; and if be does 
not understand the item, he circles the coltliiD with the 
question mark. Parents who participated in the study did 
not respond to these directions; instead, they circled the 
llUIIlbers of the items they approved and placed an X on 
those they rejected. 
3. Ideatification of the Population 
The population used for this study was 622 parents 
of junior-high-school pupils (262 fathers and 360 1110thers) 
froa thirteen states: Arizoaa, California, Florida, 
Illiaois, Indiana, KaDsas, Massachusetts, MiDDesota, 
1/ 
Missouri, Kew Jersey, Bew York, Ohio, and Peunsylvania.-
!/AppendiX B, pp. 135-.;i38. 
7 
4. Justification for the Study 
Profuse are the articles and books based upon parental 
attitudes toward numerous school matters; homework, spell-
bag, reading, juvenile delinquency, deaf children, gifted 
children, curricula, and other subjects; but there bas 
been little serious study of most parental attitudes to-
ward school philosophies aad practices. 
!/ ?:I Although &egan and MOore have individually con-
ducted research into pareatal awareness of their children's 
probleaas, prior to this stutiy there bas been only a modicum 
of iavestigation into the attitudes of parents toward the 
typical questions presented to pupils in a youth problems 
iaventory. In 1954 oae informal, unpublished study was 
conducteti by Billett, a study limited in scope to approxi-
~ 
mately three hundred parents. 
In addition to the lack of research in this area, 
there are still more reasons for this investigation: be-
cause there are so many problem check lists, inventories, 
l/Charles Be~mett Regan, Parents' Awareness of Their 
Childrens' Problems, Unpublished Doctorate Dissertation, 
School of Education, Boston University, 1950. 
2/Relene Moore, Adult Awareuess of the Problems of Rifh 
~chool Youth, Doctoral Dissertation, School of Educat on, 
Boston University, Boston, 1950. 
~Billett-Starr Manual, op. cit., p. 26. 
8 
and questioDnaires available and in guidance use today; 
because educators are not ia agreement as to their use 
and efficacy; and because there have been bitter conflicts 
over their use in some communities. 
School guidance counselors have long known that 
parents could be grouped into three categories according 
to their attitudes toward the use of problem inventories: 
those who fully approved their use, those wbo vigorously 
disapproved the use of such instruments, and those wbo ac-
cepted only certain iteas in the typical inventory. It 
therefore behooves the researcher to investigate the 
prevalence of these conflicting attitudes and to attempt 
to account for some of the reasons wby these attitudes 
a+e extant. 
Much has been written about the value and use of 
problem check lists, inventories, and questionnaires. y 
Smith strongly advocates use of problem check lists for 
surveys aimed to plan, improve, or evaluate guidance 
services as well as to make " •••• instruction more effective 
by aiding pupils to make satisfactory adjustments to home, y 
school, and c0111111Ullity." Moreover, Education for All 
1/GlellD E. Smi tb, Princt.files and Practices of the Guidance 
'Profam, A Basic Text, . e HiCiiliiian Company, lew York, 
195 , p. 345. 
'/Jibid., p. 108. 
9 
American Youth of the Education Policies Commission of 
the National Education Association and the American Asso-
ciation of School Administrators defines guidance as not 
merely vocational but also as including the " ••• whole 
gamut of youth problems."Jl/ 
Those educators who see the value in and the use for 
problem inventories are followers of the philosophy of 
training the "whole" child. Cremin and Borrowman well ex-
press the need for more pupil understanding when they urge 
the public to do more than teach facts: ''We have to con-
sider the way they (pupils) respond to problems, the way 
2/ 
they feel about themselves and others. n- Again Cremin 
and Borrowman express the need of more understanding of 
the child and his periphery: " •••• educators have come to 
realize more fully how much individual students differ and 
to recognize that the whole situation in which the student 
3/ 
lives determines how much is learned."-
l/Education ~or All American Youth, Education Policies 
~oiiission of the Rational EdUcation Association and the 
American Association of School Administrators, Washington, 
D.C., 1944, p. 39. 
2/Lawre'DI!e A. Cremin a.D.d Merle L. Borrowman, Public Schools 
in Our Democracy, The Macmillan Co., New York, 1956, p. 127. 
11~·' p. 176. 
10 
There are, however, vociferous critics of problem 
inventories among both parents and educators. When there 
is objection, it seems to be limited in size of the popu-
lation objecting, but it is vehement. 
1/ 
A study by Brayton - quotes from a letter she re-
ceived from a principal Who declined to cooperate in her 
study of the problems of physically handicapped children. 
The letter said in part, " •••• some of our teachers were 
very much upset by them (Dr. Brayton's questionnaires) • 
- •' 
They said they would upset youagsters who were quite 
uncertain about themselves, and furthermore, they thought 
the parents would dislike to have these filled out ... ~/ The 
same letter, however, went on to say," Our guidance 
teachers think this would be a good questionnaire to use 
for disturbed pupils by psychiatrists."~./ 
These objections are similar to others quoted in 
the same study where some educators considered the possi-
bility that " •••• many of the statements (in Dr. Brayton's 
questionnaire) would be iaadvisable for submission to 
-young children because of the possibility of creating 
1/Margaret R. Brayton, The Problems, Worries, Fears, and 
IDxieties of Phtsicallx-BiDdicatped Junior-and-SeD!or 
Blah sdboo1 AdO escents, OnpU61 Shed Doctoral Dissertation, 
Boston UD!versity, Boston, 1957, p. 24. 
!/Ibid. 
1/Ibid. 
11 
problems which are presently non-existant." !I 
On the other hand, Dr. Brayton's discussion of the 
reactions to her inventory incorporated many favorable 
comments; for instance, a letter from one superintendent 
of a city school stated that whereas children were 
" •••• reticent to talk about their problems in many 
cases, they did not hesitate to indicate them on your 
(Dr. Braytonk) check list. If we are to guide these 
children to a happy and productive future, we must have 
this valuable information that we may better understand 
2/ 
the whole child.,.-
The school recognizes that a child plagued by fears 
and problems cannot be well-adjusted; hence it is neces-
sary that there be improved methods to enter the child's 
world--to see out from his frame of reference instead 
of from the traditional method of merely looking in. 
This is a new perspective for the school and some parents 
are unaware of the new tools being used by the school. 
These types of instruaents--inventories, questionnaires, 
check lists--are an attempt to improve the adult under-
standing of the child's perceptions. To some educators 
and parents the problem check list or inventory is one 
1/fbld.' p. 23. 
--
~/Ibid., p. 22. 
of the inoffensive means of securing such an overview. 
To others, these are dangerous. 
5. Hypotheses to Be Tested 
The purpose of this study is to test the following 
six hypotheses: 
1. There is no significant difference between 
mothers and fathers in their acceptance or 
rejection of the Inveatory. 
2. Age is not a factor in parental acceptance 
or rejection of the use of the Inventory. 
3. Parents from different sizes of com.unities 
do not differ significantly in their atti-
tudes of acceptance or rejection of the 
Invantory. 
4. The education of the parent does not influence 
his feelings toward the Inventory. 
5. Religion does not signific&tly affect the 
parents' acceptaace or rejection of the 
Inventory. 
6. Parents' opinions do not express opposition to 
the use of the Inventory. 
6 • S\DIIIlary 
This sUudy aims to examine the nature of parental 
attitudinal reactioas to the statements in the Billett-
Starr Junior-High-School Youth Problems Inventory and to 
investigate the influence of certain variables upon the 
acceptance or rejection of the Inventory by a random 
sampling of parents. 
12 
13 
The Billett-Starr Junior-High-School Youth Problems 
Inventory (Experimental Edition) consists of a list of 
434 items, divided into 16 problem areas. The outstand-
ing characteristics of the Billett-Starr Inventory are 
its comprehensiveness, its derivation of problems and 
diction from students' free writing, its purposeful se-
quence of items, its ease of administration and analysis, 
and its similarity of items to parallel units in Life 
Adjustment classes or core courses. 
Six-hundred and forty-two parents of junior high 
school pupils--from thirteen states--comprised the popu-
lation for this study. 
Tbe study is justified because there has been little 
serious study of parental attitudes toward school philoso-
phies and practices. MOreover, educators, as well as 
parents, are not in agreement as to the value and use of 
problem check lists, inventories, and questionnaires; and 
there have been some heated controversies over their use. 
This study is needed to investigate the prevalence 
of the conflicting views of parents toward such instru-
ments; to see whether parents differ in attitude because 
of age, sex! education, religion, or size of community; 
and to analyze their reasons for their acceptance or re-
jection of such instruments. 
CBAF.rEB. II 
REVIEW OF RELATED RESEARCH 
1. Introduction 
Although attitudes of pareats toward school policies 
ad practices are varied, profuse, and sometimes contra-
dictory, and although parental attitudes and opinions are 
derived from many sources--some highly reliable and others 
most superficial, there has been little scientific re-
search in the area. There are many books and magazine 
articles written by school experts discussing school 
philosophies, but few are based upon research. In addi-
tion, there are numerous articles by parents either set-
ting forth personal opinions about schools or pleadiug 
to know more about them. Finally, there is a dearth of 
relevant data concerning the nature of parental opinions, 
the prevalence of these opinions, and the factors wbich 
have influenced these opiaions--all scientifically ar-
rived at by reliable researchers. The purpose of this 
chapter is to review the literature concerning parental 
attitudes toward certain school practices. 
- 14 -
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2. Problem Inventory Research 
Specifically, there appears to be no other published 
research on parental attitudes toward the items in a 
problem inventory. The research which Billett did is 
unpublished, but the results are reviewed in the Manual 
1/ 
of the Bille~Starr Inventory.- Billett's conclusions 
were lllUCb the same as those of this study. Seventy-five 
per cent of the 300 parents surveyed for their reactions 
to the Inventory thoroughly approved the items. About 
five per ceut, however, objected to certain terminologies, 
such as ~. · death, and the inclusion of the problems in 
the religious area. Consequently, the final edition of 
the Inventory (1962) was revised to change the word ~ 
to "dislike very much." Religion was deleted as a sepa-
rate area and merged with aaother area. Only five per 
2/ 
cent objected to the entire instrument.-
3. Other Problem Inventories 
There are several problem inventories, check lists, 
or questionnaires on the market for guidance use which 
are, in most respects, similar to the Billett-Starr 
!/lliiett-Starr, Manual, op. cit., p. 8. 
2/Roy 0. Billett and Irving S. Starr, Maaual, Billett-
!tarr Youth-Problems Igyeatory~ Junior and SeDlor Levels, 
Harcourt Brace and World Book ompany, Tarrytown, New 
York, 1962, p. 2. 
Inventory. Two of these are the Mooney Problem Check 17 
List - and the S.R.A. Youth 
- II 
Youth Problem Iuventorx is 
physically handicapped pupil 
level. 
27 
Iaventory.- Brayton's 
another but only for the 
at the secondary school 
16 
Elements in coaaon in these are that they were de-
rived from free writing responses of students and that 
though the areas may be worded differently, the problems 
covered are similar in that they relate to such matters 
as home and family, school life, boy-girl relations, 
relations with others, self-concern, and health. 
4. Adult Awareness of Student Problems 
Two studies have been conducted of adult awareness 
of youth problems. 
Regan analyzed pareatal awareness of the number and 
~ 
nature of their children's problems. He administered 
the Mooney Problem Check List to pupils and parents in 
l/IOss L. ROoney, Mooney Problea Check List, The Psycho-
I'ogical Corporation, lew York, 1950. 
2/H. B. ReBDDers and Benjamin Shimberg, S.Il.A. Youth 
Ynveatory, Scieace Research Associates, chicago, 1949. 
1/Brayton, op. cit. 
~Regan, op. cit. 
17 
the Junior High School in Newton, Massachusetts. Parental 
awareness of youth problems was compared with several vari-
ables. On the whole, parents proved to be aware of most 
of the problems checked by the students; though they did 
not always see eye to eye on the relative importance of 
the problem area to the child. Regan further concluded 
the probability, though not the certainty, that children 
with parents who were DlOre aware of their problems had 
fewer problems. He also assumed the converse to be true, 
seeing the awareness factor as important in parents' 
1/ 
helping children to solve their problems.-
!/ Moore's study had as its purpose determining the 
nature and number of problas harrassing high school stu-
dents in Malden, Massachusetts, and ascertaining the 
degree to which adults in the same city were aware of the 
existence of the problems. Moore's study differed from 
Regan's in that she prepared her own check list and in-
cluded other adults, as well as parents, in her research. 
She made no attempt to match individual pupils with their 
parents as Regan had done. 
Moore's results showed the school faculty as being 
3/ 
tbe most aware of the problems confronting pupils.-
1/tbld., pp. 79-80. 
!/Moore, OJ!. cit. 
1/Moore, Ibid., p. 124. 
18 
In most problem areas the clergy and the community lead-
ers overestimated the problems; whereas, the parents, 
with the exception of the area of Physical Appearance, 
underestimated the problems. Parents, however, were 
second only to the faculty in awareness. 1 
5. Parental Attitudes and Child Behavior 
MUch research has been done in the past decade on 
coagruence of parental attitudes and child behavior pat-
terns. 
2/ 
ODe of the pioneers in this research area was Mark -
wbo produced a scale which could differentiate mothers of 
schizophrenics frGIII control mothers. Shoben, at the 
University of California, developed the Parental Attitude 
dl Research Instrument which differentiated mothers of 
problem children froa those of non-problem children. 
Schaefer and Bell's Parental Attitude Research Instru-
li/ 
~ - partialed out relative factors which were important 
1/tbld.' p. 129. 
--2/M. Zuckerman and others, "Parental Attitudes of Parents 
of Child Guidance Cases: Comparisons with Normals, In-
vestigations of Socioecoaamic and Family Constellation 
Factors, and Relations to Parents' Reactions to the Clin-
ics," Child Development, September, 1960, pp. 401. 
3/Ibid., pp. 401-417. 
4/Donald Freedbeim and Wally Reichenberg-Hackett, "An 
£xperimental Investigation of Parent-child Attitudes 
with the PARI Scales," Child Development, September, 1959, 
p. 354. 
in attitude variables. 
y 
Shapiro found that attitudes 
toward child rearing were related to other social atti-
tudes and to other personality measures of the parent. 
2/ 
Raclke, Block, and others - found that such factors as 
parental autocracy and restrictiveness were related to 
the undesirable conduct of children in school. 
Numerous other studies have not come forth with 
3/ 
the same conclusions as these above.- Tbis may be at-
tributed to the fact that there may be discrepancies 
between parental descriptions of their attitudes and 
4/ 
their true attitudes.- In any case, this research on 
parental attitudes and child behavior may not be con-
clusive but it is important in that researchers are at-
tempting to study parental attitudes. 
6. Parental Attitudes toward Schools 
A study conducted at the University of Florida 
College of Education seems to be one of the few so far 
which scientifically surveys parental attitudes toward 
19 
l/Eari Schaefer and B.ichard Bell, ''Development of a 
Parental Attitude Research Instrument," Child Development, 
September, 1958, p. 342. 
!/Schaefer and Bell, loc. cit., p. 344. 
1/Ibid. 
4/Zuckerman, loc. cit., p. 410. 
school practices. Because of a "ground swell of public 
opinion about the inadequacies of the American public 
1/ 
school system," Hulda Grohman- conducted a study of 
parental attitudes toward schools before and after 
Sputnik. One thousand Florida parents of secondary 
school pupils were contacted at random to learn whether 
their opinions bad changed regarding three school mat-
ters: minimum educational requirements, interpersonal-
relations, and curriculum. 
ltlumerous CODIBents from this study are pertinent to 
the conclusions of the present study: 
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"Although a quarter of the secondary school parents 
do not feel they need more information about their school, 
the rest of the parents want more information." Also, 
'~at parents actually know about their schools and what 
they think they know and again bow they feel about their 
. 3/ 
schools may not be logically related."- Another, "There 
is a tremendous difference between schools as to what 
p_vynce X. Hines and Hulda Grohman. "What Parents Think 
of Their Schools and What They Know About 'Ebem," The 
Bulletia of the National Association of Secondary-School 
Priucieals, February, 1957, pp. 15-25. 
2/Hulda Grohman, "Attitudes of Parents Toward School," 
~leering Bouse, October, 1958, p. 69. 
~/Vyace and Grohman, loc. cit., p. 24. 
parents know or what they think they know about their 
schools. This is probably closely related to bow they 
feel about their schools. n!/ 
21 
Parental admission to lack of orientation to the 
guidance program and its practices is evident in this 
conclusion~ "Secondary school parents often report de-
sire for more information in methods of teaching and the 
2/ 
guidance program in the school ... -
Grohman's is a highly valuable study to parallel the 
preseat study because of the variables which influence 
her conclusions: economic, social, educational, rural, 
and others. Among the "other" factors was the recency 
of the housing development in which the family lived. 
Regarding these factors she says, "Beyond the variation 
in the nature of the school and its facilities, parental 
opinion is influencecl by other factors. According to our 
study, one major determiaant in patron acceptance of the 
schools is the distance of the parent's home from the 
school. As the distance iacreases, the feeliag for the 
3/ 
school deteriorates."- "Concomitant to distance," this 
ythta., p. ts. 
~Grohman, loc. cit., p. 69. 
d/Vynce and Grohman, loc. cit., p. 18. 
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study continues, "the lack of positive feeling toward 
schools is shared by parents--those with low economic and 
educational backgrounds. Because of their social distance 
from the school community and their unfamiliarity with the 
school and its fi~es, they too have little actual contact 
!/ 
with the school." This is another factor to be recalled 
in the conclusion of the present study. 
Because adults who do not have children in school 
are still voters, have opinions about schools, and have 
some control over school ca..ittees--and thus over school 
policies--Grobaan's commeat about them should be noted. 
In contrasting the attitude toward the aon-academic func-
tions of the educational system--such as athletics, which 
bas full-coverage ia the aevspapers--and school policies 
aad practices, the study concludes: "Adults who have no 
children in school appear to be even aore completely unin-
formed about non-athletic aspects of education than are 
!I parents." 
7. Conflicts over Use of Probleaa Inventories 
It is common knowledge that there have been conflicts 
in same communities over the use of problem inventories. 
1/tbld., p. 18. 
--
2/Ibid., p. 20. 
--
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In some cases these have arisen because of administering 
iuveatories to an entire school population without real-
ization on the part of the educator that the parents 
needed orientation first as to the nature of the instru-
ment aad the purposes for which the results were to be 
used. In other cases trouble bas arisen when the instru-
ment was administered to but one pupil. In the case of 
the writer, a principal who was cooperating in the present 
study wrote her to say that a citizen in his city bad sent 
a copy of the instrument (~sed in this study) to the 
McCarthy Coaaittee as this parent considered such things 
as "subversive." The probl• in this area is to produce 
written evidence of these upheavals. 
As a result of conflict over the use of such tools 
in Rhode Island, a law was passed as follows: (16-38-5 
of the General Laws of Rhode Island, 1956, as amended) 
"Questionnaires invadig privacy.--It shall be 
un18Wfu1 for any person, persons, or institu-
tions, eaucatioaal er otherwise, to circulate 
or permit to be circulated in any school in 
this state any questioDDaire in~entionally or 
unintentionally so framed as to ask the pupils 
of any such school intimate questions about 
themselves and/or their families, thus tres-
passing upon the pupil's constitutional rights 
and invading the privacy of the home, unless 
such questionnaire has received the approval 
of the department of educat:fD n and the local 
schGOl cOJBdttee. Any such persou, persons, 
or institution, wtao is found to be guilty of 
a violation of this section shall be punished 
by a fiae of not exceeding one hundred ($100.) 
for each offense." !/ 
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One incident of disturbance over the use of problem 
questionnaires occurred in 1959 in Pinellas County, 
Florida, where questiormaires ware to have been used as 
part of a pilot study of emotionally disturbed children. 
An editorial in the St. Petarsburg Independent concluded 
that perhaps the COimiUnity could
2
,et along "without 
these pathalogical Pied Pipers'' - who were to administer 
problem questionnaires to children in grades 7 through 
3/ 
12.- A later article by Martin Griffin in the lade-
-
pendent cites the daDgers of such a test aad charges it 
as "meaningless because no 'nerms' exist or can exist" 
. 4/ 
for socially desirable behavior.- One other charge was 
made against the use of such a questionnaire in schools: 
"It is difficult to avoid the belief that maDy of the 
questions are primarily intended to produce an effect 
and to develop an attitude, rather than to elicit a 
5/ 
response indicative of an 'iacipient mental breakdown. "'-
1/Genera1 taWs of Rhode Island, "Offenses Pertaining to 
l'choo1s," 1956, as aendid, chapter 38. 
!/St. Petersburg Independent, March 21, 1959. 
3/Ibid., March 24, 1959. 
--
4/Ibid., March 27, 1959. 
--
~/Ibid., March 29, 1959. 
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One of the defenclers of the program said: ''We do 
feel that our schools are our first line of defense against 
delinquency and emotional disturbance. 
"I don' t think there is any valid evidence that can 
show the mere asking of these questions would lead to a 
child acting out any of these feelings. No filling in of 
a check sheet is going to produce behavior that we think 
1/ 
is not socially acceptable."-
Another proponent, a clergyman, said: "My impression 
fr• reading the newspapers is that this is a setback to 
a very worthwhile study for the community. 
"I think we need all the help we can get in trying 
to detect emotional disturbance in children before they 
become acute. 
"I certainly do not think the questions quoted would 
in any way influence a child to have disrespect for the 
'Y 
church or for the home." 
In the course of the discussion about the proposed 
questiouaaires, the epithets hurled at them ran the gamut: 
they were all-negative, socialistic, communistic; they 
were aD invasion of faily privacy; they caused normal 
children to question religious-school-family relations; 
!/St. Petersburg, The Times, March 13, 1959. 
!/Ibid. 
they instilled doubts in children's minds, doubts wbich 
heretofore had not been contemplated. Finally, by 
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March 29, 1959, the proposal to use problem questionnaires 
had been withdrawn. 
8. Availability of Scbeol Records to Parents 
In 1961 the American PersoDDel aQd Guidance Associa-
tion made the following anaouncement: 
"The American PersoDDel and Guidance Association 
.asserts its belief ia the rights and responsibil-
ities of parents to learn and know of their child-
ren's status in educational institutions. This 
statement recogaizes that parents, as legal 
guardians of their children, have quite a different 
role from that of a third party with regard to the 
understanding of the institution's impressions and 
actions pertaiaiDg to their children. In fact, 
only through contiauing cooperation and mutual 
und.ersttancllng between the hCiJIB8 and the school cam 
the best interests of the Nation's school child-
ren be served." JJ 
In addition to this, there were several more state-
ments from the sa.e source regarding cumulative records. 
Amoag them is one which is pertinent to this study: 
"It is therefore, the position of the .American 
Personnel and Guidance Association that the best 
interest of the student is served when school 
record information is interpreted by appropriate 
professional persoDDel. Any decision as to the 
display of such information for visual inspection 
by the parent or guardian BlUSt rest with the 
Vecailforila Guidance Newsletter, California State 
epartlaent of EdUcation, Sacramento, California, 
September, 1961. 
professional jud~ent of the appropriate 
school personnel." !/ 
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The implications for this study are that the guidance 
worker not only can orient the parent by the proper inter-
pretation of any content wbich the pupil bas given him 
permission to divulge but also can distinguish between 
material wbicb is confidential and that wbich is not. 
Consequently, such decisions on availability of school 
data will not affect the cGDfidential nature of question-
naire responses. 
2/ 
The State of California is "in line"- with the full 
report of the American Personnel and Guidance Association 
on cumulative records. Haw York also makes records avail-
able to parents but with qualification also: "At the time 
of the inspection of such recoras by the parent, appropri-
ate persoRBel should be present wbere necessary to prevent 
any misinterpretation by the parent of the meaning of the 
dl 
record." 
yfbid • 
.Y!e!!· 
,UState of New York, Detartment of Education1 Decision of 
of the Commissioner of ducation, September z2, 1960. 
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9. Su.aary 
Few books and articles, discussing school philosophies 
and written either by experts or parents, are based upon 
reliable research. Data concerning the nature and preva-
lence of parental opinions, as well as the influence upon 
them, are scarce. This chapter reviews the studies which 
have been made by scientific researchers. 
There bas been no published research upon parental 
attitudes toward items in a youth problem inventory. One 
unpublished study was conducted by Billett. 
There are several youth problem check lists, inven-
tories, and questionnaires with content similar to that 
of the Billett-Starr Inventory. Two studies at Boston 
University, one by Moore and one by Regan, have reviewed 
adult awareness of children's problems and parental aware-
ness of their own children's problems respectively. 
One area, that concerning congruence of parental 
attitudes and child behavior patterns, has attracted much 
research in the past decade. 
A study of adult attitudes toward schools, by Hines 
and Grohman at the University of Florida seems, so far, to 
be the only scientific study of adult attitudes toward 
school practices. Specifically, this Florida research 
produced many parental comments which seem to be of 
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interest in view of the conclusions of the present study. 
Some of the variables of Hines and Grobman' s research 
are allied to some of those used in this study and others 
are worthy of consideration in further research. 
Conflicts have arisen over the use of iuventories, 
check lists, and questionnaires. In 1956 Rhode Island 
considered their use in schools so serious that a law was 
passed prohibiting the use of such instruments without the 
approval of the department of education and the local 
school committee. Isolated cases have arisen where there 
has beea trouble over the use of these instruments. One 
was the situation in Florida in 1959. 
In accordance with the policy of the American Person-
nel and Guidance Association, California and New York 
allow parents access to their children's school records. 
This does not mean, however, that the ccmfidential nature 
of the children's responses on such instruments as prob-
lem inventories is violated. 
CHAPTER. III 
PROCEDUBES 
1. Introduction 
Purpose. --The purpose of this study is to analyze 
parental approval of or objection to the areas, as well 
as the specific items, in a junior-high-school youth 
problem inventory--specifically, the Billett-Starr 
Juaior-Bigh-School Problem Iuventory. 
Outline of procedures.--Following are outlined the 
basic procedures of this study: 
1. Delimitation of the study: choice of variables 
to be applied. 
2. Construction of the instrument. 
3. Random selection of the schools to be contacted. 
4. Mailing of sample to principals, seeking co-
operation. 
5. Responses from principals. 
6. Mailing instruments to cooperating principals. 
7. Distribution of instruments to cooperating 
parents. 
8. Return of parental responses to the writer. 
9. Tabulation of raw data. 
10. Statistical treatment of the data. 
- 30 -
11. Analysis of significance. 
12. Expressed reasons for parental objection and 
discussion of conclusions. 
2. Preliminary Preparation 
31 
Delimitation of the study.--Tbe variables applied 
were sex, age, education, religion, and size of CODDilUility. 
Devising the instrument.--Tbe sheets in the instru-
!1 
ment were arranged as follows: a letter to the parent, 
a direction sheet, ~ the Billett•Starr Inventory, ~/ 
!Y 
a personal data sheet, and a sheet for reasons for ob-
5/ jection.---: 
The letter to the parent explained the study, told 
where it was being conducted, analyzed its purpose, and 
contained a request for co-operation in deciding whether 
or not each parent approved or disapproved of submitting 
each individual problem in the Inventory to his own child 
and in supplying the needed personal data. This letter 
gave assurance too that all iaformation would be used 
anonymously. Either parent was to respond. 
!/Appendix A, p. 110. 
2/Appendix A, p. 111. 
~/Appendix A, pp. 1i2'.;.l22. 
4/Appendix A, p. 12;;. 
5/Appendix A, 
-
p. 124. 
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Next there was a sheet of directions to parents show-
ing them how to mark the inventories--approving or disap-
proving of each item--md cautioning them that the purpose 
of the study was to learn their reactions, their attitudes 
to the problems' being submitted to their children, not to 
secure the reactions or responses of their children to the 
problems. In other words, the parent was not to have the 
child "take" the questionnaire. 
It was most important that directions should be as 
simple as possible, but explicit. MOreover, parents had 
to be appraised of four pertinent facts: about the cus-
tomary procedure in administering the Inventory to 
pupils; about the fact that the items in the Inventory 
had been derived from pupils of junior-high-school age; 
about the fact that pupils' replies--in the case of their 
being used in a school-~ould be read only by qualified 
readers, would be kept strictly confidential; and about 
the identification of the inventories by number, not by 
name. 
Although the parent bad been cautioned not to admin-
ister the Inventory to his own child, it was thought 
best to have him thoroughly familiar with the directions 
given to pupils as well as with the guarantees for per-
sonal anonymity; hence the student-direction sheet was 
included. 
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Although the parent was asked to respond to each 
item in the Inventory, according to directions, following 
the last page of the Inventory was a sheet where he was 
to indicate whether he approved the entire inventory, 
disapproved the entire inventory, or disapproved of only 
certain items. This sheet had space for free response 
statements of reasons for objections. 
3. Communication with Principals 
Random selection of principals.--The reference used 
for contacting of junior-high-school principals was the 
Directory of Secondary Schools, 1951-1952 2 Showing Ac-1/ 
credited Status, Enrollment, Staff, and Other Data.-
The writer was also granted permission of several 
Boston University professors to speak to various classes 
in the School of Education explaining the study and ask-
ing individual cooperation from principals. 
Next the writer contacted principals in the Boston 
area directly and secured permission to speak to P.T.A. 
groups. 
Preparation of samples for cooperating principals.--
In the sample which first went to the principal being 
asked to cooperate in the study there was the instrument 
1/Mabel c. Rice, Directory of Secondary DSl Schools, 
Sbowi!!f Accredited Status, Enrollment, 1t £, and Other 
Data, ederal Security Agency, U.S. Government Printing 
niiice, Washington, D.C., 1952, p. 116. 
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for the parent and the letter to the principal explaining 
1/ 
the entire study and asking co-operation.- Also enclosed 
in the sample package was a sheet suggesting means b~/which 
he could secure a sample from his parent population.-
3/ 
There was a self-addressed postal card- from the writer 
requesting that the principal sign his name and that of 
his school, and check in the proper location whether or 
not he could or would co-operate in the study. Both the 
sheet of directions and the postal card indicated how many 
samples were desired from that specific school. 
Some principals were prompt in responding. Those who 
failed to return the postal card were contacted a second 
time. By the conclusion of the study only 2 per cent of 
the schools contacted had failed to make returns after ac-
cepting the samples or had made returns which were unusable. 
Of the principals contacted 29 per cent co-operated. 
Various reasons were given by the 69 per cent who were 
unable to co-operate; for example, there were other pro-
jects being conducted in the school; the request had ar-
rived at an inconvenient time in the school calendar; it 
was an "excellent" study but they just could not assume 
another responsibility at the time. 
!/Appendix A, p. 107. 
~/Appendix A, p. 108. 
1/Appendix A, p. 109. 
~/Appendix C, p. 140. 
4/ 
Immediately upon receipt oi an indication of co-
operation, the writer mailed the package of instruments 
to the principal. 
4. Communication with Parents 
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The sheet of instructions to the principal had sug-
Y gested means for distribution; however, each principal 
was given complete latitude in his method of distribution. 
In most cases, the principals were prompt in return-
ing the completed questionnaires; moreove~ of the schools 
wbich agreed to cooperate every questionnaire was re-
2/ 
turned to the writer except one package from one school.-
Numerical analysis of returns.--Six hundred and 
ninety-three questionnaires were sent out to the princi-
pals with the following results: 93 per cent were re-
turned to the writer and of these 97 per cent were usable. 
There was, then, a 10 per cent over-all loss of which 
7 per cent were not returned and 3 per cent were dis-
carded for insufficient data. It should be noted that 
3/ 
the 7 per cent loss was from one school.-
5. Compilation of the Data 
Tabulation of the data.--Tbe raw data were assembled, 
tabulated, and S11111Paries of objection or approval were 
made to indicate parental attitudes toward each individual 
!/Appendix A, p. 108. 
2/Appendix C, p. 140. 
~/Appendix C, p. 141. 
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item in the Inventory. These data were transferred to 
standard I.B.M. cards and run through the I.B.M. tabulat-
ing machines. The 2 X 2 Chi-Square has a built-in cor-
rection in the I.B.M. machine. 
Treatment of the data.--Statistical treatment of 
the data involved the calculation of Chi-Squares to indi-
cate wbether there was a significant difference in 
parental acceptance or rejection of items in the Inventory 
as a tool for use in school guidance. 
The null hypothesis was applied to the following vari-
ables: sex, age, size of cODDUnity, education, and 
religion. 
The first purpose of the investigation was to ob-
serve parental acceptance or rejection of the sixteen 
separate areas on the basis of the 5 variables. Then an 
attempt was made to determine in each of the 16 areas the 
particular items which were significant according to 
each of the variables. An uea was deemed significant 
for a particular variable if more than one third of the 
items were statistically significant at the .05 level by 
any one of the variables. 
Level of significance was determined frOID Descrip-
1/ 
tive and Sampling Statistics.-
1/Johii Gray Peatman, Descriptive and S£linf Statistics, 
Harper and Brothers Publishers, New Yor , 19 7, p. 515. 
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6. Summary 
The purpose of the study is to analyze parental 
approval or rejection of the areas, as well as the speci-
fic items, in a youth problems inventory. The study was 
delimited to include five variables, the instrument con-
structed, the schools co be contacted selected, the 
samples mailed to the principals for their co-operation, 
the responses returned from the principals, the packets 
of instruments mailed to the co-operating principals, 
the returns made to the writer, the raw data tabulated, 
the statistical data treated, the significance analyzed, 
the reasons for parental objections analyzed, and the 
conclusions of the study drawn. 
CHAPTER. IV 
ANALYSIS OF THE DATA 
1. Introduction 
Six hundred and twenty-two cases comprised the sample 
of this study. 
This chapter concerns the analysis of the data ac-
cording to the five variables: sex, age, size of commun-
ity, education, and religion. 
2. Significance by Areas 
Presented in Table I are the numbers of items which, 
according to the 5 variables, were significant at the .05 
level or above. 
In the total 17 areas there were only 3 items where 
sex was the variable statistically significant, all at 
the .05 level of confidence. Three items--all in the area 
of Morality, Ethics, Right and W~ong--were statistically 
significant by the age variable: 2 at the • 01 level and 
1 at the .05 level. There were only 3 items statistically 
significant where population was the variable: 2 at the 
.01 level in the area of Mental-Emotional Health and Fit-
ness and 1 at the .05 level in the area of Physical Health 
and Fitness. 
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UU1iffib"'R OP ITE?lli SIGNIFICANT ACCOHDING •ro VARIABLl!:.S 
Problems of Home and Family 
School Life 4" ...... 
------------------------- ----;1·---r-----;-----· 
Educational Planning 
---------------------------------+----+----.------,_--~r-----
Jobs and Vocations 
Peace anq ~Jar 
Morality~ Ethios9 Right 
and W1 .. ong 
~--------·-----------------------·--~---~-----r-----·~---+--__, 
Religion 7* .5~r !~{~* ir~~{~ 
1--B-o-y-... -G·-i:--h-~e-l-a--t-:i-~~·-n.-s_h_i_p_s--·-·---+----ti----+---~L-----~-·--
r------·-··---·----+--lt----t-.. -ll"'!--~,- ·-
Rela tiona vd th Other People 1-lBi' 
!---------------·------- ·--r-· --t-·--~-~;-t-----' 
courtship and r1arriage 1 
-~------·-----------------1'---+-----~----- -·- -1 
- lil- l·w 
Heredity 
Le:T.aur~ Interest;s,•Activit:.toal · 
and Budgeting of Time ~· 
t r;fffiita'l-Eniotionai-~aft~o:-- --~--+--·---<r---t----~IJ~;.-
l_ J?~tnas~-----·--· -~-·_:__- -~±_~ ~---· -~~~1J ----~ l 
~~ aOS J ..eva1. of conf'J~.denca 
~!?~!· ~- OJ>'f lev ..al. of' c onf:I .. tlGl'loa 
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Education proved to be the next to the most signifi-
cant variable in the 17 areas with 57 items statistically 
significant: 3 at the .05 level in the area of Personal 
Appearance; 6 items in the area of Physical Health and 
Fitness--5 at the .01 level and 1 at the .05 level; 
5 in Monetary Problems--2 at the .01 level and 3 at the 
.05 level; 24 in Problems of Home and Family--4 at the 
.01 level and 20 at the .05 level; 4 at the .05 level in 
the area of School Life; 11 in the area of Religion--4 at 
the .01 level and 7 at the .05 level; 1 at the .05 level 
in the area of Relations with Other People; 2 at the .05 
level in the area of Courtship and Marriage; and 1 at the 
.05 level in the area of Heredity. 
Religion was the most significant variable with 93 
items statistically significant: 8 in the area of Per-
sonal Appearance--1 at the .01 level and 7 at the .05 
level; 22 in the area of Physical Health and Fitness--7 at 
the .01 level and 15 at the .05 level; 6 in MOnetary Prob-
lems--2 at the .01 level and 4 at the .05 level; 25 in the 
Problems of Home and Family--8 at the .01 level and 17 at 
the .05 level; 3 in the area of School Life--1 at the .01 
level and 2 at the .05 level; 2 at the .05 level in the 
area of Morality, Ethics, Right and Wrong; 12 in the area 
of Religion--7 at the .01 level and 5 at the .05 level; 
41 
1 at the • 01 level in the area of Relations with Other 
People; 1 at the .05 level in the area of Heredity; and 
13 at the .05 level in the area of Mental-Emotional Health. 
3. Significance of Items in Each Area 
Attitudes toward the Inventory According to Sex.--
When the variable sex was considered, F-values necessary 
for significance with one degree of freedom were as fol-
lows: 6.635 at the .01 level and 3.841 at the .05 level. 
It may be seen in Table I that both the 262 fathers 
and the 360 mothers were overwhelmingly favorable toward 
the items in all areas except those of Monetary Problems, 
School Life, and Rel~gion. In each of these areas there 
was only one item statistically significant at the .05 
17 
level;- consequently, when sex was the variable, the 
null hypothesis was accepted for the whole instrument. 
Item 56, ''Not paid enough for the work I do," was 
the item significant at the .05 level in the area of 
MOnetary Problems. Fathers were consistently more criti-
cal of Item 56 than were mothers; however, when objections 
of both sexes were combined, Item 56 had less than ten per 
cent of the total parent population objecting to it. A 
Yit may he noted, as indicated on Page 36, that an area 
would not be considered statistically significant unless 
more than one third of the items showed significance. 
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possible explanation of this is that the fathers probably 
tend to be more defensive as they are the comptrollers of 
the family purse, and this statement in the Inventory 
tends to be a reflection upon them, upon the family pride, 
or upon their authority. 
Except for Item 158, "My school work is not checked 
mel inspected often enough," fathers were eqUally or less 
concerned than were mothers about most items in the area 
of School Life. The reason most often stated by fathers 
for this objection was that the child should not assume 
himself capable of passing judgment on either the teacher 
or the school system. As in the case of Item 56 in the 
area of Monetary Problems, fathers again appeared to be 
on the defensive wben authority was questioned. 
Although at least ten per cent of all the fathers 
who participated in the study objected to all the items 
in the Religious Area, the difference was not great 
enough to be statistically significant from the mothers 
except from Item 261, "Can't believe in any religion," 
where fathers were twice as critical as mothers. 
The key reason given by parents was that the school 
was neither prepared to handle such matters, nor should 
such problems be worded to the child as they are "sug-
gestive" and create doubts in the minds of junior-high-
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school children. There was no difference between fathers 
and mothers in the reasons stated. As Item 261 was but 
1 in 17 included in the area of Religion, there was no 
significant difference between mothers and fathers toward 
the whole area. 
To summarize, it was concluded that sex did not dif-
ferentiate attitudes toward any specific areas of the 
Iuventory; however, the null hypothesis was rejected 
when sex was the variable in the case of three specific 
!/ 
items in the whole Inventory: 56, 158, and 261. 
Attitudes toward the Inventory According to Age.--
Three age groupings were compared: 35 to 44 years, 45 to 
54 years, and younger and older parents combined into the 
"Others" group. 
When considering the varia~le age, F-values neces-
sary for significance with 2 degrees of freedom were as 
follows: 9.210 at the .01 level, and 5.991 at the .05 
level. 
Table I shows that age was even less suggestive as 
a relevant variable as far as the separate areas of the 
Inventory were concerned. Only one area--Morality, Ethics, 
Right and Wrong--had any items of significant objection 
from the Age variable. The area was, therefore, not 
1/Appendlx A, pp. 114,. 116:,:.118. 
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significant as there were only 3 items significant out of 
10 in the whole area. 
When age was the variable, the three items of sig-
nificant objection in the area of Morality, Ethics, Right 
and Wrong were the following: Item 252, "Often disagree 
with parents as to what is right and what is wrong"; 
Item 256, ''Wonder if it is wrong to drink"; and Item 25 7, 
1/ 
''Wonder if it is wrong to smoke. n-
As the statistical method being applied here was a 
2 X 3 Chi-square, there were 2 degrees of freedom; and 
Item 256, ''Wonder if it is wrong to drink" was significant 
at the .05 level of confidence. 
Both Item 252, "Often disagree with parents as to 
what is right and what is wrong," and Item 257, ''Wonder 
if it is wrong to smoke," were significant at the .01 
level of confidence. 
The most frequent objection was to Item 257 which, 
parents said, was a premature subject for the junior-
high-school pupil. In the same vein, several parents im-
plied that smoking might seem acceptable to the child 
because it was voiced as a problem; others said that the 
item implanted the idea of smoking in the child's mind. 
One said that such a matter as smoking was the "parent's 
!/Appendix A, p. 116. 
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business." 
Older parents, between 45 and 54, were the least 
critical of the items about smoking and drinking, possibly 
because they had seen their older children grow up and 
they had fewer fears for the future of their younger sib-
lings. Conversely, the 35 to 44 year-old group were the 
most concerned as probably they bad seen few of their 
children mature and they feared teenage developments. 
1/ 
Item 252 - may have had significance because younger 
parents felt more threatened by a disagreement over right 
and wrong than did those older parents who had had other 
children and had survived the "growing paint~." 
With 3 of the 10 items in the area of significance, 
the area of Morality, Ethics, Right and Wrong came close 
to being significant by the Age variable. 
Attitudes toward the Inventory according to the 
size of community.--Tbe parent population of the study 
was allocated into three groups by Size of Community: 
10,000 or fewer, 10,001 to 50,000, and over 50,000. 
This Chi-square was computed from a 2 X 3 contingency 
table with 2 degrees of freedom. To be significant, F-
values bad to be at least 9.210 at the .01 level, and 
5.991 at the .05 level. 
!/AppendiX A, p. llq • 
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Size of Community seemed to have little effect upon 
general acceptance or rejection of the Inventory. None 
of the areas in the Inventory had sufficient objection 
to be regarded as significant. In fact, only 3 items in 
the entire Inventory were significant by Size of Commun-
ity: Item 25 in the area of Physical Health and Fitness, 
"Have heart trouble," and Items 418 and 419 in the area 
of Mental-Emotional Health and Fitness: "Hate myself" 
and "Sometimes think of killing myself," respectively. 
These two items, 418 and 419, were the most objectionable 
items in the entire Iuventory; however, because there 
were 36 items in the area of Mental-Emotional Health and 
Fitness, it is evident that the null hypothesis was ac-
cepted--Size of Community was not a differentiating 
factor in acceptance or rejection of the Inventory. 
' Item 25, '~e heart trouble," was significant at 
the .05 level; Item 418, "Hate myself" and Icem 419, 
"Sometimes think of killing myself," were both signifi-
cant at the .01 level of confidence. 
In the whole area of Physical Health and Fitness, 
parents from smaller areas, 10,000 or fewer, were consid-
erably more concerned with 10 of the items; however, 
only Item 25 was statistically significant. The reasons 
the parents gave for objection seemed to have little 
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connection with Size of Community. In fact, their reasons 
were the same as those of the parents who objected from 
larger areas; for example, a child of junior-high-school 
age cannot comprehend the implications of such terminology 
as "heart trouble" and there is nothing he can do about 
the matter anyway. The fact that rural parents express 
this feeling more often may indicate that they tend to be 
more protective; however, this is mere conjecture as no 
detailed analysis of this aspect has been made. 
1/ 
Item 419- had the highest total objection of all the 
items in the entire Inventory, those parents in the middle-
size communities (10,001 to 50,000) being the most criti-
cal, and those in the smallest ones~lO,OOO or fewer) 
being the least critical. Item 418 was the next most 
offensive item in the entire Inventory with those parents 
in the largest areas (over 50,000) being the most opposed 
to the item. Conversely, parents from the smallest com-
munities (10,000 or fewer) were much less severe in their 
i i . 3/ cr t c1sm.-
The reasons given for objection to Items 418 and 419 
were profuse. The outstanding one was that one should not 
implant such ideas in a child's mind. One parent affirmed 
that only the mentally ill have such thoughts. 
!/AppendiX A, p. 121. 
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Item 418 seemed to evoke criticism because of the 
terminology. Whenever "hate" was used in the Inventory, 
there was objection. It is assumed that the diction 
motivated the criticism. Some parents said that they 
considered it "bad'' for the child to use the word "hate" 
in the "slang sense." 
One p~ent commented that because most normal people 
could answer Items like 418 and 419 in the affirmative, 
at certain times in their lives, be did not consider 
answers to such items as meaningful. 
In SUDBDary, evidence was found to support the hy-
pothesis that, like sex and age, size of community had 
no effect upon parental acceptance or rejection of the 
Inventory. By each variable only 3 items in the entire 
Inventory showed any significant objection; hence no 
area evidenced significance because of these 3 variables. 
Attitudes toward the Inventory accordig to Education 
of the Parent.--There were 4 groupings of parents by edu-
cation: eighth grade or less, some high school or high 
school graduate, some college or college graduate, and 
1/ 
education beyond college.-
Education was one of the two more significant vari-
ables in acceptance or rejection of the Inventory. 
Table I shows that by the education variables 57 items 
!/Appendix C, p. 145. 
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were statistically significant, but only 4 of the 17 areas 
in the Inventory were statistically significant. 
This Chi-square was computed from a 2 X 4 contingency 
table with 3 degrees of freedom. F-values necessary for 
significance were 11.341 at the .01 level and 7.815 at 
the .05 level. 
In the problems of Personal Appearance only 3 of the 
11 items in the area were statistically significant at the 
.05 level by Education: Item 3, "Some of my facial 
features are too large or too small"; Item 8, "I'm not 
(pretty) (good-looking)"; and Item 11, "Can't keep myself 
neat -looking." As there were 11 items in the area of 
Personal Appearance, the null hypothesis was accepted for 
the Education variable: Education did not affect atti-
tudes toward the Personal Appearance area of the Inventory. 
Parents with the most limited educational background--
those with education below or up to the eighth grade--
indicated the highest dbjection to the items in this area, 
especially to the 3 s~gnificant items. Of all the parents 
who participated in the study more than 20 per cent ob-
jected to these 3 items--and all were within the category 
of the least education. Conversely, parents with education 
beyond the baccalaureate degree had no objection whatso-
ever to Items 3 and 11. Parents with high school or college 
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backgrounds were only somewhat concerned about the area. 
Obviously parents with advanced education see no 
stigma in facing realities; whereas those parents with 
less education than high school seem to feel that a 
child is unaware of his limitations and they object to 
an inventory which brings the child to face his situa-
tion. The reason given for objection to Items 3 and 8 
was that the child is powerless to do anything about 
his shortcomings; hence it is futile to call these to his 
attention. It appears that more education means more 
familiarity with psychology; hence, less opposition. 
Table I reveals that 6 items in the area of 
Physical Health and Fitness were statistically signifi-
cant by the education variable: 5 at the .01 level of 
confidence and 1 at the .05 level, Item 18, "I'm not as 
grown up physically as my friends." 
Those significant at the .01 level were Item 14, 
"I'm too short"; Item 15, "I'm too tall"; Item 24, "I'm 
sick very often"; Item 25, "Have heart trouble"; and 
Item 35, "I'm awkward and clumsy." 
As these were but 6 of the 37 items in the area of 
Physical Health and Fitness, it was c~ncluded that 
parental education had no statistically significant rela-
tionship to attitudes toward the Inventory. Again the 
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null hypothesis was accepted by the variable Education. 
Analysis of the data indicated that the parents with 
the least education were th~ most opposed to the signifi-
cant items, the same as they were toward the one signifi-
cant item in the Area of Personal Appearance. Over 30 
per cent of the parents wbo participated in the study ob-
jected to these items--and again all had had less than 
a high school education. 
The reasons given were that such items were "too 
personal" and that because nothing could be done about 
such matters, stating the problems had no constructive 
result. These same parents felt that reminding the 
child of his shortcomings merely created self-consciousness. 
It appeared that possibly parents with limited education 
were less able to accept themselves and their own physical 
problems; therefore they did not feel that children could 
cope with similar situations. 
In the area of MOnetary Problems 5 items were statis-
tically significant by the Education variable: 2 at the 
.01 level--Item 50, "Can't afford many things I want," and 
Item 52, "Don't get enough allowance; and 3 at the .05 
level--Item 49, "Can't do many things I'd like to do be-
cause I don't have enough money,'' Item 53, "Spend money 
foolishly," and Item 54, "Don't know whether to save 
money or spend it." 
As there were only 9 items in the area of Monetary 
Problems, the whole area was statistically significant 
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by Education. Again parents with eighth grade education 
or less were the most concerned with the items in this 
area, the same as in the areas of Personal Appearance 
and Physical Health and Fitness. More than 40 per cent 
of the parents who participated in the study objected to 
Item 52 and to Item 54; more than 20 per cent, to Item 53. 
This strong objection to the items in this area 
probably stems from the lower economic and social position 
of these parents. They may be defensive because they 
feel their inadequacy when it comes to providing for the 
family. Perhaps because they too have trouble budgeting, 
saving, and spending wisely, they object to the child's 
admitting the same tendencies. 
Education made a real difference between parents 
with eighth grade education or less and those parents 
with more advanced educational backgrounds; hence the 
null hypothesis was rejected for this area, Monetary Prob-
lems being one of the four areas of the total Inventory 
significant by the Education variable. 
An inspection of Table I indicates that 24 items in 
the area of Home and Family were statistically significant 
by the Education variable. Four were at the .01 level: 
Item 59, "My parents are separated"; Item 68, "Parents 
do too much for me"; Item 74, ''We need a larger (apart-
-
ment) {house)"; and Item 85, "Parents don't agree about 
many things concerning me." 
The 20 items statistically significant at the .05 
level were as follows: 
58. 
60. 
61. 
63. 
67. 
72. 
74. 
76. 
78. 
79. 
80. 
83. 
84. 
87. 
89. 
92. 
98. 
110. 
113. 
114. 
Mr, (father) {mother) is dead. 
I m .. adopted. . 
I'm an only child. 
My mother bas to work to support us. 
Parents have to give up too much for me. 
My family does not have enough money. 
Parents want me to save all I earn. 
We don't have a (radio) (television) set. 
We need a better.place.in which to live. 
Have no privacy at home. 
Have no place to do my homework. 
My {brother) (sister) received more attention 
than I do. -
Can't get along with my grandparents. 
Parents treat me like a baby or small child. 
One or both of my parents will not allow me 
to decide on my future occupation. 
One or both of my iarents will not allow 
me to stay out as ate as I would like. 
One or both of my parents will not allow 
me to smoke. 
I'm the cause of family quarrels. 
Always have to take care of other children 
in the family. 
Have to work too much around the home. 
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By the education variable, the items of highest ob-
jection in the area of Home and Family seem to fall into 
4 types: those involving money, those reflecting upon 
family harmony, those challenging parental authority, 
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and those touching upon overprotection and sibling rivalry. 
In each of these groupings one item or two were highly 
significant by the Education variable. With 24 of the 
71 items statistically significant, the problems of Home 
and Family became "border line" as a total area; therefore 
it was accepted as significant by Education. 
As has been seen with the areas above, parents with 
the least education, eighth grade or less, were the most 
critical of the 24 significant items. Of all the parents 
who participated in the study, more than 35 per cent ob-
jected to 14 of these 24 items; more than 20 per cent, 
to the other 10--and all were from the lowest educational 
group. An implication may be drawn that these parents are 
more conscious of and more defensive about their economic 
and social limitations; another, that they may uncon-
sciously try to substitute overprotection for their lack 
of resources; or, on the other hand, they are limited in 
their knowledge of child care and they object to verbaliz-
ing their weaknesses. In previous areas there has been a 
similar vigorous opposition to any challenge of parental 
authority. In contras_t to the parents with eighth grade 
education or less, those with education beyond college, 
the ones who had little or no objection to many of these 
items, may be assumed to be professional people who do 
not face such economic and social problems; hence they 
have no objection to them. 
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With the exception of items involving overprotection 
and sibling rivalry and those ~oncerning parental author-
ity, most of the items with significance in this area 
failed to pertain to the child and his social and physi-
cal environment so much as they did to the prestige and 
the dominance of the parent. Apparently parents regarded 
these items as reflecting upon themselves and as flaunt-
ing their limitations in child rearing. It seems that 
much of the reaction to this area was personal on the 
part of the parents rather than objective. 
Numerous and varied reasons were cited for objection 
to the significant items in this area of Home and Family. 
Frequently reasons gave evidence that the parents were on 
the defensive. Those with the least education considered 
most of the items concerning money and possessions as 
fostering •suobbishness." Among the general criticisms 
of the items reflecting upon financial status one common 
one was that such items were "too personal" and that they 
were embarrassing for the child to answer. Working 
mothers admitted being resentful about the statement that 
they worked; some said it was no disgrace to· .. -work--again 
reading implications into the items. Frequently parents 
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stated that an item presented a problem hitherto dormant 
or even nonexistent for the child; hence the objection. 
The same parents, however, said that these problems 
were acceptable for families with such problems. This 
reflected a complete misunderstanding of the purpose of 
the Inventory. 
Because parents with the least education wished to 
revise or delete at least 24 of the 71 problems in the 
area of Home and Family, Education has a real impact upon 
attitudes toward this area of the Inventory, objection 
sharply decreasing as education increases. 
In the area of School Life, Table I shows but 4 
items statistically significant by Education at the .05 
level: Item 135, "School day is too longtt; Item 138, 
"Can't do school work as fast as I'd like"; Item 141, 
"School overlooks ability and talent"; and Item 147, 
"Hate to ask permission to leave the room." There were 
87 items in the School Life area; hence the area was not 
statistically significant by the variable education. 
In this area parents with high school education 
were consistently more opposed to more items than those 
with college backgrounds but still not so deeply dis-
turbed by a few items as were those parents with eighth 
grade education or less. As in other areas too, parents 
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with education beyond college seemed to be the most secure. 
It has also been found in some other areas that the 
item most challenged by parents was the one which chal-
1/ 
lenged authority; that is the case here with Item 135.-
Possibly one reason for such strong objection from the 
parents with the least education is that they regretted 
their lack of schooling, and no school day seemed too 
long to give their children what they had lost. 
Assuming that the limited education of the parent 
resulted in lower socio-economic standing, the writer 
2/ 
seea.c: Items 138 and 141 - objectionable to these parents 
who may have inferred reflections upon family financial 
and social limitations. Perhaps they feel more sensitive 
about slowness to learn and perhaps too they feel their 
talents have been neglected because of their economic and 
social separation from the school and its life. Because 
of less participation in the school activities, both the 
parent and the child may feel "neglected." Again, with 
3/ 
Ifem 147,- the lower economic status may result in 
poorer clothing and may make the child self-conscious 
when he has to walk before the class. Parents with the 
lowest educational status have consistently wanted to 
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spare the child admission of problems which seemed to 
reflect upon his personal, economic and social status. 
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Table I shows that eleven of the 18 problems in the 
area of Religion were statistically significant by the 
variable Education: 4 at the .01 level of confidence and 
7 at ·the .05 level; consequently the whole area was 
deemed statistically significant by education. 
The four items at the .01 level were Item 260, 
''Don't know which religion is the right one"; Item 261, 
"Can't believe in any religion"; Item 268, ''My parents 
are not of the same religion''; and Item 273, "l'm forced 
to say prayers daily." Items significant at the .05 
level were as follows: 
258. 
259. 
-263. 
264. 
265. 
270. 
272. 
Wonder if it is wrong to be interested in 
a religion other than my own. 
Wonder if it is wro~ to discuss my religion 
with people of another religion. 
Sometimes doubt that God exists. 
I'm afraid of God. 
Don't understand my own. religion. 
One very near and dear has just died. 
I'm forced to attend religious services. 
To some parents the challenge to authority must 
have seemed flagrant in the religious items of signifi-
cant objection--challenge not only to authority of the 
family but also to the authority of the church. The child 
seems to question his own religion and the existence of 
God; be wonders about discussing his religion with 
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bas a forceful impact upon parental acceptance or rejection 
of the items in this area of the Inventory. 
Of the 51 items in the area of Relations with Other 
People there was but one statistically significant item: 
Item 337, "Don't know how to act with people who treat me 
like a child." This was significant at t1:e .05 level of 
confidence. Again the same sharp differences were evi-
dent between the parents with the least education and those 
with the most, those with the most having no objection 
whatsoever to any of the 51 items in the area. Parents 
failed to state any reasons for their objection to this 
one item, 337. One may conjecture that this item seemed 
closest to parental authority; hence it was the most 
challenged. Again, the parents in the low education 
group seemed to be the most defensively protective. The 
null hypothesis was accepted for the area of Relations 
with Other People; education bas no influence upon 
parental attitudes toward this area of the Inventory. 
By Table I the area of Courtship and Marriage bad but 
two items significant by education, both at the .05 level: 
Item 340, ''Wonder how I can know wham to marry," and Item 
341, ''Wonder at what age I should marry." More than 35 
per cent of the parents with eighth grade education or 
less considered these items most objectionable. Again 
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parents with the most education, that beyond college, had 
no objection to either item. 
No reasons were given by those with limited educa-
tion who criticized the items. Possibly this particular 
group with more limited education bad faced marital prob-
lems with less success than those with more education; 
consequently they objected. Again they seemed protective, 
not wanting the child to face the problem of marriage. 
None of the parents with less than high school education 
stated such reasons as the parents with high school and 
college backgrounds who stated that the junior-high-
school child is too young to be weighing such consid-
erations. 
Because these were the only two items in the area 
and both were significant, the null hypothesis was re-
jected; education is highly significant in acceptance 
or rejection of the area of Ceurtship and Marriage. 
According to Table I only one item in the area of 
Heredity was statistically significant by the variable 
Education: Item 342, ''Would like to be a professional 
dancer." However, as there were 13 items in the area, 
the null hypothesis was again accepted. The variable 
education affected Item 342, but not the whole area. 
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Item 342 was significant at the .05 level. As has 
been the case throughout the analysis of the variable 
Education, parents with the least education have been the 
most critical; as elsewhere too, parents with the most 
education have completely accepted all items in the area. 
o£ the 17 areas in the Inventory, the area of Heredity 
tended to be the least controversial, probably because 
there was little challenge to the security of the parent 
here. 
To conclude, for 4 of ·the 17 areas in the Inventory 
the Education variable had real impact: Monetary Prob-
lems, Home and Family, Religion, Courtship and Marriage. 
Consistently the most education made parents the least 
critical. On the other hand, the least education seemed 
to make parents the most critical. Those with high 
school and college training were somewhat more upset by 
certain specific items; however, both of these groups 
tended to be only moderately critical, the more objection 
stemming from those with high school education. When the 
college group were slightly more critical of a few items, 
one might surmise that the subject matter of the items 
was new to them. As guidance has developed in saoe schools 
and in some areas faster than in others, it may be found 
that some parents with college backgrounds have less 
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understanding of the use of such instruments as problem 
inventories in schools because they have been a few years 
ahead of the mushrooming guidance movement in junior and 
senior high schools. In this same vein, parents with 
eighth grade education probably have had even less ex-
perience with guidance. 
Attitudes toward the Inventory according to the 
Religion of the Parent.--Table I shows that Religion was 
the most significant variable considered in the study. 
Ninety-two of the 434 items in the Inventory and 5 of the 
17 areas were statistically significant by the Religious 
variable. 
Parents who participated in the study were divided 
into four religious groups: Jewish, Catholic, Protestant, 
and Others. The "Others" group included various sects, 
ranging from Christian Scientists to Hindus. 
Computed from a 2 X 4 contingency table with 3 
degrees of freedom, this Chi-Square had the following F-
values necessary for significance: 11.341 at the .01 
level and 7.815 at the .05 level. 
Eight of the 11 items in the Personal Appearance 
area were statistically significant by the Religious 
variable as follows: at the .01 level, Item 8, "I'm 
not (pretty) (good-looking)~; at the .05 level 5 items: 
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Item I, "Have a physical defect"; Item 2, ''Have a dis-
figurement"; Item 3, "Some of my facial features are too 
large or too small"; Item 6, ''My hair does not look 
well;" Item 7, "My fingernails do not look well;" Item 
10, "Don't know bow to pick the right kind of clothes"; 
and Item 11, "Can't keep myself neat-looking." 
By the variable Religion Item 8, significant at the 
.01 level of confidence, is the most objectionable item 
in the area of Personal Appearance. MOre than 40 per cent 
of the Catholic parents disliked this item; in contrast, 
the Others group voiced no opposition to this item. The 
reason most often given for criticism of Item 8 was that 
discussion of appearance was too personal and embarrassing 
to the child. MOreover, parents felt that the child was 
no judge, that be was apt to be swayed by his conscious-
ness of one physical feature. Still other parents con-
demned attention to looks as encouraging a tendency to 
develop conceit. None of the reasons expressed seemed 
to emanate from religious convictions particularly. 
By the variable Religion the area of Physical Health 
and Fitness was significant because 22 of the 37 items 
were statistically significant. The null hypothesis was, 
therefore, rejected for this area. Religion did seem to 
have relevance to the acceptance or rejection of the 
items in the area. 
Seven items were significant at the .01 level: 
12. I'm underwei~ht (too thin). 
13. I'm overweight (too fat). 
18. I'm not as grown-up physically as my 
friends. 
24. I'm sick very often. 
29. Tire too easily. 
30. Often feel light-headed or dizzy. 
32. I'm constantly nervous. 
There were 15 significant items at the .05 level: 
14. I'm too short. 
15. I'm too tall. 
16. I'm not strong enough. 
19. Iave poor eyesight. 
20. Have to wear glasses. 
21. Have frequent earaches. 
23. Have trouble with my teeth. 
26. Allergic to certaia.fiodds or substances. 
27. Have asthma. 
28. Have anemia. 
31. Have chronic sinus trouble. 
33. My muscles a~ays ache. 
34. Have trouble with my feet. 
36. Can't take part in sports. 
37. Poor health keeps me out of many 
activities. 
On the whole, Protestant parents were the most ac-
cepting of the four religious groups. Jewish parents 
65 
were next in acceptance, then the Others group, and finally 
. 1/ 
the Catholics were the most critical.- With certain items, 
however, the J~ah and Others varied in acceptance, one 
more accepting of one item and the other group more accept-
ing of another. Protestants and Catholics always kept their 
relative positions: the former accepting and the latter 
!/Appendix C, p. 146. 
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criticizing. 
That Catholic parents were strongly opposed to certain 
items having to do with weight, fatigue, physical maturity, 
and nervousness was clearly evident. There were also real 
differences between Catholic parents and other religious 
groups when matters of certain physical weaknesses were 
presented in the Inventory, such as those concerning asthma, 
anemia, sinus, and allergies. Finally, the Catholic 
parents were significantly opposed to the inclusion of 
items having to do with height, eyes, ears, feet, and 
teeth. 
The reasons given by parents for the objections to 
the items in the area of Physical Health and Fitness 
tended to cluster about three aspects: that the child was 
too young to meet the problem, that little or nothing could 
be done about some of the physical weaknesses, or that the 
medical terminology used to express some of the items was 
beyond the child's comprehension. Some said they regarded 
the items as too personal, and it appeared from the cluster-
ing of items in the various levels of confidence that these 
parents considered some of what seemed like "categories" 
of items more serious than others. On the other hand, all 
parents were most accepting of items having to do with 
such matters as habits of sleep and diet. 
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The reasons for the consistency of objection from 
Catholic parents are not easily reconciled with their 
religion as their statements were the same as those given 
by the other religious groups for criticism of the indi-
vidual items. Apparently more Catholics see more danger 
in verbalizing the problems in the area of Physical 
Health and Fitness. 
As seen in Table I by the Religious variable the 
area of Monetary Problems was statistically significant. 
Six of the 9 items in the area were significant: 2 at 
the .01 level--Item 53, "Spend money foolishly" and 
Item 54, "Don't know whether to save money or spend it"; 
and at the .05 level 4 items--Item 52, "Don't get enough 
allowance"; Item 55, ''Want to earn money"; Item 56, "Not 
paid enough for work I do"; and Item 57, "Too much money 
is required for school." 
There was obvious similarity among the religious 
groups in the reasons given for objection to these items: 
money should not be an issue at the junior-high-school 
age; no one ever thinks he has enough money; lack of 
money is embarrassing and causes dissatisfaction when 
stated as a problem; nothing can be done about the child's 
lack of money anyway. One might expect that the key 
reason given by parents for objection to items in the 
Monetary Problem area to be that financial matters are 
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family matters--but not so, only 3 of the 622 parents 
voiced this answer. Some parents did say that children 
are overpaid for the work they do, not underpaid; and 
still others said that a child should not be paid for 
his work around the house anyway. These two comments y 
were particularly aimed at Items 52 and 56. 
Although parents expressed logical reasons--though 
perhaps not necessarily religious ones--the fact remains 
that the parents may well be the ones embarrassed by the 
problems and they seem to fail to conceive that a child 
may not have a "true• perspective in this area. The 
child does, however, see his financial situation from 
his point of view, not from that of an adult. Problems 
in this area are real to the child, whether or not be is 
10und in his judgment; and it is questionable whether 
the junior-high-school pupil is so much embarrassed about 
stating his financial problems on an Inventory as he is 
eager to express his feelings about monetary restrictions 
--hoping that somehow the matter will be ameliorated. 
The writer begins to question here whether religion 
per !! is the true variable involved in the objections 
to this area or whether--because this area is significant 
by the variable Education and the majority of the parents 
!/Appendix A, p. 114. 
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had had less than eighth grade education or less than high 
school graduation happened, in this study to be Catholic--
the educational and socio-economic factors are the determin-
ing varia~les and are, therefore, more relevant than reli-
gion. This is something for further conjecture. 
By the Religious variable the null hypothesis was re-
jected for the area of Home and Family. Of the 71 items 
in the area 25 were statistically significant: 8 at the 
.01 level of confidence and 17 at the .05 level. 
The 8 at the .01 level were: 
58. 
59. 
76. 
77. 
84. 
113. 
114. 
116. 
My (father) (mother) is dead. 
My parents are separated. 
We don't have a (radio) (television) set. 
We need a larger (apartment) (house). 
Can't get along with my grandparents. 
Always have to take care of other children 
in the family. 
Have to work too much around home. 
Parents don't tell me anything important. 
The following were significant at the .05 level: 
60. I'm adopted. 
61. I'm an only child. 
62. My parents both work. 
68. My parents do too much for me. 
75. We can't afford a car. 
78. We need a better place in which to live. 
81. Family dislikes me. 
82. My (brother) (sister) is always causing me 
trouble. 
83. My (brother) (sister) receives more attention 
than I do. 
87. Parents treat me like a baby or small child. 
109. Mi. parents don' t like some ·:things I do. 
110. I m the cause of family quarrels. 
111. Don't feel like a real member of the family. 
112. I'm unh~ppy at home. 
115. Parents insist that I learn to play a 
certain musical instrument. 
118. Afraid to tell parents when I've done some-
thing wrong. 
122. Sometimes lie to parents to be able to do 
something. 
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Throughout the area of Home and Family the items of 
highest objection came from Catholic parents. The par-
ticular items concerned economic needs, inter-personal 
relations with grandparents, separated parents, and the 
child's duties in the home. 
Some items significant at the .05 level seemed to 
cluster around the child and his direct relations with the 
rest of the family: overprotection, sibling rivalry, and 
rejection. Others, just a little less closely associated 
with the inner family, concerned working parents, unhappy 
relations with some family members, and lack of co-operation 
with the parents. 
In both areas of confidence the items which Catholic 
parents criticized most were matters which one would as-
sume they would say were too personal to the home: however, 
this was not the reason stated. Only 3 parents said that 
these items were family matters, not the business of the 
school. Some did say, however, that they considered some 
of the items "pointless" in that the counselor could do 
!/Appendix A, pp. 114-115. 
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statements were "unfair" because amounts of money are 
"relative." Whenever money matters were involved, sane 
parents were immediately on the defensive. The writer 
wonders again whether economic sensitivity is more 
closely associated with the variable Education and only 
by chanpe with Religion. 
Protestant and Jewish parents were much less dis-
turbed by most of the items which were so objectionable 
to the Catholic parents. Both Protestant and Jewish 
parents apparently felt much less defensive about the 
terminology or the content of the items; possibly they 
had more understanding of the psychology involved and 
felt less threat, realizing that children feel transi-
tory strong resentments and that a child's concept of 
family economy is far from mature. 
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Jewish parents also seemed to feel less threat from 
the economic reflections associated with the items which 
stress need for better and more commodious living 
quarters, lack of radio and television sets; moreover, 
there was a true difference in tbeir attitude toward such 
close family matters as quarrels, family rejection, sib-
ling rivalry, and conflicts with grandparents. 
Twenty-five statistically significant items made 
Religion appear to be the most relatively significant 
variable for the area of Home and Family; however, the 
area was significant in the Education variable by only 
one less item. 
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Table I shows that since there were 87 items in the 
area of School Life and only 3 were statistically signifi-
cant, the null hypothesis was accepted for the whole area; 
religion had no effect upon acceptance or rejection of 
the items in the School Life area of the Inventory. 
Significant at the .01 level was Item 188, "I'm 
worried because some of my teachers were set in their 
ways." At the .05 level there were 2 significant items: 
Item 170, "I don't think I'll make the (honor roll) 
(honor society)," and Item 213, "I hate one or more of 
my teachers." 
Catholic parents showed great concern for such items 
as 188 and 213, wbich criticize certain teachers, appar-
ently feeling that the child was in no position to judge. 
In this the parents gave evidence of aiming to keep the 
teacher in a favorable position, above pupils' reproach, 
possibly because the parents identified themselves and 
the home with the authoritarian position of the teacher 
in the school. As these were Catholic families too, 
this criticism of teachers may have seemed more serious 
because their children may have been attending Parochial 
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Schools where trained clergy were the teachers. 
Whenever it was used, the bate terminology caused 
trouble with the Inventory. In this area the hate item, 
instead of challenging all the parents participating, was 
least objectionable to the Jewish parents, and the 
Others group was more disturbed than the Protestants. 
Despite the high objection to the item from certain 
parents, few gave any reasons for objection. Hate was 
deemed too strong a term, and the child was considered to 
have no "equality" to judge a teacher. Some parents said 
that children should learn respect for teachers and not 
pass judgment which could be "harsh or harmful to good 
people." 
Catholic parents seemed to be more disturbed than 
1/ 
any others by the honor roll item, Item 170.- All the 
writer can conjecture from this is that these objections 
may have come from parents who, themselves, may have had 
less academic success or whose children may have had 
problems with school grades. It must be remembered too 
that many of them had not graduated from high school 
or had bad only eighth grade education or less. Why 
they should be Catholic parents was not clarified by the 
available data. It is a matter for further research. 
f/Appendix A, p. 116. 
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Apparently Protestant and Jewish parents saw nothing 
suspect in strong feelings toward teachers. For most of 
the items in the School Life area the parents in the 
Others group of religions were more critical than the 
Protestants and the Jews; for the most part, however, 
they were less critical than the Catholics. 
Jews were understandably most opposed to the subject 
of partiality in the items of this School Life area, but 
the other three religious groups were also moderately con-
cerned with this. All religious groups were disturbed by 
the fact that children felt that some of their teachers 
were too old, and all but the Jews resented the item which 
said that teachers were critical of the child's home train-
ing. None of these items were statistically significant, 
but they were empirically significant. 
Table I indicates that by the variable Religion 
2 items were statistically significant at the .05 level 
of confidence in the area of Morality, Ethics, Right and 
Wrong. As there were 10 items in the area, Religion had 
no statistical relevance in parental attitudes toward the 
Inventory; consequently the null hypothesis was accepted. 
The two significant items were Item 256, ''Wonder if 
it is wrong to drink," and Item 257, "Wonder if it wrong 
to smoke." 
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Catholic parents were the most disturbed and vigor-
ously critical of the items in this category. Some of 
all the religious groups wished to delete Items 256 and 
257, but the Protestants were the least concerned; next 
to the Catholic parents, the Others group were the most 
opposed to these two items. 
Parents said that inclusion of such items about 
drinking and smoking implied acceptance. Some said that 
the junior-high-school child should not wonder about 
such matters as he should already know that they were 
wrong anyway. Others said these were not pertinent 
items as both liquor and tobacco are "illegal" for the 
junior-high-school pupil. Still others said these items 
were "suggestive," too adult, or that they were parental--
not school--problems. 
Twelve items were statistically significant by 
Religion in the area of Religion on Table I. There being 
only 18 items in the whole area, the null hypothesis was 
rejected. Religion does have a forceful relation to 
parental acceptance or rejection of the items in this area 
of the Inventory. 
The 7 items statistically significant at the .01 
level of confidence were the following: 
260. Don't know which religion is the right one. 
262. Worry about people who lack faith in God. 
263. Sometimes doubt that God exists. 
264. I'm afraid of God. 
267. Don't attend religious services as often 
as I should. 
268. Mr, parents are not of the same religion. 
273. I m forced to say prayers daily. 
7Q 
Significant at the .05 level of confidence were the 
following items: 
261. 
265. 
266. 
274. 
275. 
Can't believe in any religion. 
Don't understand my own religion. 
Don't believe I'm living up to the teachings 
of my religion. 
Sunday school expects too much homework. 
Wonder if I must attend church to believe in 
God. 
The general comment about this area was that questions 
about religion just should not be raised by the school. 
Although the reasons given were from the four religious 
groups, they were similar in content: few children 
were mature enough to answer these items; the problems 
were too personal; such statements should be eliminated 
because of the terminology, such as atheism; they were 
suggestive; they would raise doubts; they were parents' 
business, not that of the school; and the teachers were 
not capable of handling the problems. 
Some Catholic parents commented that the children 
should already know the answers to such items as 260 and 
1/ 
275.- Other parents doubted whether items like 264 and 
!/AppendiX A, p. 118. 
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y 
274 were problems to pupils at the junior-high-school 
level. 
Apparently there is some real objection to this area 
from parents of the Catholic faith; and from the "Others" 
group there is moderate but not significant objection. 
Because so many items in the area were also statistically 
significant by the Education variable too, it would be 
well to secure more data to single out the factor which 
determines the objection. 
Table I indicates that only one item was significant 
by Religion in the area of Relations with Other People. 
This was Item 339, "Don't know bow to act with people who 
are much older than I," significant at the .01 level. 
Catholic parents were much opposed to this item; Protes-
tants were almost completely favorable toward it. 
Low Jewish objection and high Catholic objection have 
characterized the attitudes toward several categories in 
the Inventory. This area, Relations with Other People, 
is consistent. Likewise the "Others" group has had 
fluctuating attitudes, high for some items, but completely 
accepting for others. 
As Catholic parents failed to clarify their reasons 
for objection to this item, it is difficult to reconcile 
the objection with any particular religious conviction. 
The only conjecture may be that some parents regarded 
this as a reflection upon respect for old age; again, 
it looks like an item which may fringe upon an implied 
disrespect for authority. 
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One significant item out of 51 meant that the prob-
lems of Relations with Other People were not statistically 
significant by the Religious variable. The null hypothe-
sis was accepted for the area. 
According to Table I, the area of Heredity, Item 
342, significant at the .05 level of confidence, was the 
only item out of 13 which showed a real difference by 
the variable Religion. This item read, ''Would like to 
be a professional dancer." 
Protestant parents were overwhelmingly accepting of 
this item; Catholic parents were opposed enough to make 
it significant. The Others group and the Jewish parents 
were moderately opposed, but much more disturbed than 
the Protestants. 
The comments made by parents about their objection 
to this item were not obviously religious in origin. 
They questioned the choice of this occupation over others. 
The statements said that other occupations should have 
been listed--or none at all. Because this item bad the 
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highest objection in the area by all the variables in the 
study, it may be that the fact that more Catholic parents 
objected to it is coincidental with the fact that it was 
the only item in the area significant by the Education 
variable, the parents with eighth grade education or 
less being most negative. 
As bas been stated previously, the area of Heredity 
was one of the less controversial in the Inventorz. The 
nu,ll hypothesis was again accepted. 
Finally, by the Religious variable, 13 items out of 
63 (Table I) were statistically significant in the area 
of Mental-Emotional Health and Fitness; therefore the 
null hypothesis was accepted for the area. 
At the .05 level of confidence 13 items were signifi-
cant: 
382. Don't think people understand me. 
384. Feel everyone is against me. 
385. People don't like me. 
386. I'm blames for things that are not my fault. 
387. People laugh at me. 
388. People make fun of me. 
417. Don't like to be alone. 
418. Hate myself. 
425. I'm afraid of getting sick. 
426. I'm afraid to die. 
428. I'm afraid of failing in what i try to do. 
429. I'm afraid of making a mistake. 
430. I'm afraid to grow up and face the world. 
Parents declared several items "too old," depressing, 
or inconsequential. The items concerning fears, such as 
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425, 426, 428-430, were said to be suggestive. Still 
2/ 
others, like 384, 385, 387, 388, - were considered de-
3/ 
pressing, negative, and morbid. Item 418 - was ob-
jectionable because of the term "hate." Parents com-
mented that children use the term bate too loosely to 
mean extreme displeasure, not truly understanding the 
meaning of the word !!!!:! . 
As with other areas, same parents quibbled over the 
diction of the problems; some wanted the term "afraid" 4/ . 
tempered in items 420 to 430.- Others regarded some 
fears as "natural"; but several parents stated that a 
child is unable to distinguish between fear and cowardice. 
Some also said that because most "normal" parents could 
answer the "fear" items in the affirmative, at certain 
times in their lives, they did not consider such items 
to be meaningful. 
As one parent aptly put it, most adults are a little 
in awe of death, no matter bow much fai tb they have; 
hence a child's fear is understandable. Indeed feelings 
of rejection, literary references to death, self-
abnegation are not new to the junior-high-school pupil, 
!/AppendiX A, p. 121. 
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whether he is answering an inventory or not. 
Empirically significant, but not statistically sig-
nificant, is the fact that over a third of the parents 
who participated in the study objected to Item 419, "Some-
times think of killing myself." By religion, the Protes-
tants and the Catholics were of the same mind in that 
over a third of each group were opposed to this item. 
Still more of the Others group were opposed to the item, 
but the Jews were the least concerned. In response 
to this item some parents said that only the mentally 
ill have such thoughts; consequently such ideas should 
not be presented to the normal child. 
4. General Comments from Parents 
Of the 210 parents who objected to one or more items 
in the entire Inventory, the majority made some general 
comments about the instrument. They considered 434 items 
too long, too detailed, or too repetitive. They sug-
gested that the Inventory be administered in parts, not 
all at the same time. Otherwise, they feared a child 
would lose interest after the first few categories and 
that the results would suffer from either boredom or con-
fusion. Some wanted fewer "can't" and "don't" items; 
instead they wanted more problems on the "positive11 and the 
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"too-much" side. Probably the most common criticism was 
that certain items suggested ideas which "perhaps would 
never have been there otherwise. 11 
Among the parents who objected to the greatest num-
ber of items, the comment was that they doubted the 
teachers' ability to utilize the results of such an in-
ventory. Some saw this as "solving nothing," as an 
instrument which would do little-but produce a few 
"statistics." 
Some parents said that because the problems of one 
month may differ from those of the same child in the im-
mediate future, they doubted whether such a tool would 
ever produce a true picture. Several wanted the Inventory 
given only to pupils with acute problems. 
Individual remarks ranged from some which were milily 
critical of such things as semantics to those which were 
dogmatically opposed to anything concerning hate, smoking, 
drinking, death; physical, mentai, or emotional health. 
Actually the reactions of some parents to the items in the 
Inventory were much stronger than their reasons would 
indicate. In many cases, parents seemed to close their 
minds to reality. It is almost naive for parents to as-
sert that the Inventory implants ideas hitherto uncon-
ceived by the child when one knows that most children see 
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almost every concept portrayed in literature, movies, and 
television--little of which is censored for the junior-
high-school child. Whether parents' reasons were logical 
or whether parents showed understanding of child psy-
chology is inconsequential to the study. The fact is 
that this is the way the parents responded. This they 
believed, and this philosophy motivated their reactions 
to the Inventory. 
5. Summary 
To summarize, the variablessex, age, and size of com-
munity were significant for isolated items but not statis-
tically significant for any of the 17 areas of the 
Inventory. The two variables which did have statistical 
significance for total areas were Education and Religion: 
the former proving significant in four areas--MOnetary 
Problems, Problems of Home and Family, Religion, and 
Courtship and Marriage; the, latter proving significant in 
five areas--Personal Appearance, Physical Health and 
Fitness, Monetary Problems, Problems of Home and Family, 
and Religion. 
CHAPTER V 
CONCLUSIONS, LIMITATIONS, IMPLICATIONS, 
SUGGESTIONS FOR FURTHER RESEARCH, 
AND FINAL SUMMARY 
' 1. Conclusions 
1. Sex made no statistically significant difference 
in parental rejection or acceptance of the 17 areas in 
the Inventory. 
2. Sex had a statistically significant relationship 
to the acceptance or rejection of one item in each of 
the following areas of the Inventory: Monetary Problems, 
School Life, and Religion. Fathers showed significantly 
greater objection than mothers. 
3. Age was not a significant variable as far as the 
separate areas of the Inventory were concerned. 
4. Age was a significant variable for 3 items in the 
area of Morality, Ethics, Right and Wrong. Parents be-
tween 35 and 44 were the most critical; whereas, the 45-
54 group showed the least concern. 
5. Size of Community made no significant difference 
in parental attitudes toward the whole Inventory. 
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6. Size of Community was a statistically significant 
variable for 3 items in two areas of the Inventory: 
Physical Health and Fitness and Mental-Emotional Health 
and Fitness. Parents from the smaller areas, 10,000 or 
fewer, were the most disturbed about Item 25, "Have heart 
trouble"; parents from the middle-size cODIIDUDi.ties 
(10,00~ to 50,000) were the most critical of Item 419, 
"Sometimes think of killing myself." Item 418, "Hate my-
self," had the greatest objection from parents in the 
largest communities (over 50,000). Items 419 and 418, 
which had the highest total objection in the entire 
Inventory and the next highest total objection respec-
tively, aroused the least objection from parents in the 
smallest communities (10,000 or fewer). 
7. Education made a statistically significant dif-
ference in parental acceptance or rejection of the whole 
Inventory. 
8. Education macle a significant difference in parental 
acceptance or rejection of 4 problem areas in the Inventory: 
Monetary Problems, Problems of Home and Family, Religion, 
Courtship ancl Marriage. In all four areas highest objec-
tion came from parents with the least education (eighth 
grade or less) and the lowest objection stemmed from those 
with the most education (beyond college) • Parents with 
high school education tended to show more concern for 
these same objectionable items than those with college 
education exhibited; however, in some areas, such as 
Religion, these two groups tended to be in agreement, 
still more concerned than those with highest education 
but less concerned than those with education up to the 
1/ 
eighth grade.- The items with the greatest objection 
were those which could be interpreted as challenging the 
authority of the home. 
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9. Religion made the most statistically significant 
difference in parental acceptance or rejection of the 
entire Inventory. 
10. Religion was the most significant variable in 
parental attitudes toward 5 areas in the Inventory: 
Personal Appearance, Physical Health and Fitness, Mone-
tary Problems, Problems of Home and Family, and Religion. 
In all the significant areas Protestant parents evidenced 
the least concern, Jewish parents showed some objection 
in certain areas, and the Catholic parents revealed the 
highest objection. The·attitude of the "Others" group 
fluctuated, completely accepting some items but high in 
objection for others, such as the Religious area--never, 
however, high enough to show significance. 
11. More mothers than fathers responded to the study.,.JJ/ 
!/Appendix C, p. 145. 
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12. Only 17 of the 622 parents wbo participated in the 
study rejected the whole instrument. 
13. Among the principals who agreed to cooperate in the 
study, on a wholly voluntary basis, the proportion of re-
turns was unusually high. 
'4. Parents who responded were most cooperative in 
that they were asked to perform a time-consuming task. 
15. Despite promise of anonymity, few parents were 
harshly critical. 
16. Incomplete returns in data did not seem to be be-
cause of any one item on the data sheet. 
2. Limitations 
Although the study points out general acceptance of 
the use of the Inventory, a few limitations should be 
pointed out. 
1. This sample is adequate for this study; however, 
to make any definite conclusions about attitudes, there 
should be study of a larger population. This study 
samples only a small representation of the number of 
junior-high-school parents. Because only 13 states were 
represented in the study and because of the random 
sampling, new studies should be conduc~ed with a more 
comprehensive and a more representative sampling. 
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2. Because only 29 per cent of the schools contacted 
co-operated in this study, the sampling is questionable. 
3. The results of this study should not be considered 
as representative of the religious attitudes of the 3 
major religious groups. As the numbers of parents rep-
resentiug the various religions was not proportionate 
to the Census figures, the study does not offer a depth 
comparison with religion. The conclusion that Catholic 
parents with low education object significantly to more 
items than those with higher education should be viewed 
with reservation. 
4. Because the preponderance of Catholic parents in 
this study had low education, it is questionable whether 
education or religion is the determining variable. 
5. Because this study lacked the family income 
figure, it was not determined whether parents with less 
education were earning less and reflecting socio-economic 
attitudes. 
6. Because there was no data to determine the parent's 
acquaintance with guidance programs, the study was limited. 
7. Parents were requested but not required to state 
their reasons for objection; hence complete analysis of 
stated reasons was impossible. 
8. There was no data to show the number of parent-
school interactions in the current year of the study; 
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consequently it was not possible to equate attitudes to-
ward the Inventory with familiarity with the school. 
3. Implications 
The data indicates that though there were several 
areas statistically significant by Religion or Education 
and a few specific items significant by other variables, 
parents generally accept the typical items in problem 
inventories. It is assumed that most parents, therefore, 
regard these items as normal concerns for the junior-
high-school pupil. The fact that some areas and some 
problems were less personal may well explain the moder-
ate reaction to these; whereas, items which were more 
personal and more challenging to parental authority were 
of significant concern. 
Considering the instrument as a whole, there were a 
moderate BU11ber of areas and items significant by one 
variable or another, education and religion being the 
most significant; however, analysis of parental reasons 
for rejection of the items revealed many mollifying fac-
tors: some parents completely misunderstood the purpose 
of the Inventory; some had no confidence whatsoever in 
school faculties, their training, and their ethics; some 
read implications into the items in the Inventory; some 
doubted the authenticity of certain items, doubting that 
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they were truly derived from the junior-high-school age 
group; some wanted the tool used only on "children with 
problems"; some merely quarreled over semantics; and fi-
nally some found fault with what they considered repeti-
tious items. 
The writer's first reaction to the criticisms of 
some items was one of mild alarm that some segments of 
the American public have little faith in school personnel 
and that these who lack positive feelings toward such 
tools as problem inventories can be so volatile in their 
reactions. Obviously the layman who objects to the use 
of inventories and such psychological tools in the schools 
should be oriented to the use of such instruments and to 
the school guidance workers' competence in the use of such 
tools. Ostensibly parents do not trust the school 
guidance staffs with facts about home and family as they 
trust the clergy and the medical profession with personal 
data. From this frame of reference, the child's school 
life is separate from home and community life; the child 
is compartmentalized. Such parents who want this demarca-
tion, however, sometimes look to the school for help in 
problems which stem from the home and the community. .At 
the same time they do not allow that the teacher or the 
guidance worker has an adequate professional background 
to be entrusted with the necessary data upon which to 
base professional understanding. 
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From the data it would seem that there needs to be 
better rapport and more communication between the home and 
the school before guidance people may hope to use such 
tools as problem inventories without arousing furor from 
certain areas of the population. It also appears that 
some parents are extremely sensitive to verbalizing cer-
tain problems because of their personal nature; hence 
guidance personnel must be extremely cautious and dis-
creet in the use of such tools as inventories. On the 
other hand, there should not be so much parental criti-
cism without facts, without understanding, without knowl-
edge. 
Although there is no strong objection to the use of 
inventories, the school has a duty to orient the parents 
to its educational philosophy and its practices; more-
over, it must make the effort to reduce parental anxiety. 
In other words, the school must insure its own ethical 
and professional acceptance by the parents. Only then 
may there be less hostility to and less apprehension 
about the use of problem inventories. The writer doubts 
that there can ever be complete harmony in school 
philosophy and practices; nonetheless, the mutual, 
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understanding relationship between school and home can re-
sult in such tools' being less hazardous and the school's 
understanding of the child more adequate--both of which 
implement the aims and objectives of the school guidance 
prog~:am. 
Because the number of parents in the study was but 
622 and because some of the groupings ware relatively 
small, the results of the study are indicative rather than 
conclusive; however, the writer is convinced that the re-
sults were sensitive to the true attitudes of parents 
toward inventories. There seems to be a need for the 
development of an adequate measure of parental attitudes 
toward many other school practices other than the use of 
psychological tools. Although there is ample indication 
in everyday experience and in publications that teachers 
and guidance workers have knowledge and understanding of 
school practices and student problems, now the educators' 
concern should turn to parental orientation and the 
consequent attitudes toward scho01 practices. 
The results of this study are pertinent today in view 
of the controversy over religion in schools. As a conse-
quence, the latest edition of the Billett-Starr Youth 
Problems Inventory has merged the separate religious area 
of 18 items which was in the experimental edition with the 
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area of morality; and the number of religious problems bas 
been reduced to 8. 
4. Suggestions for Further Research 
The results of the study suggest possible areas for 
further investigation in the following aspects: 
1. Repeat the study using different groups but the 
same variables to determine the effect of another population 
upon the results of the study. 
2. Have a group of parents and their children respond 
to the Inventory and correlate the results to observe the 
similarity in identification of problems. 
3. Conduct a study making additional variables: 
family income, father's occupation, school adjustment of 
the child, number of children in the family and the posi-
tions of siblings, number of parent-school interactions, 
distance of parental home from the schools, status of the 
local guidance situation, and parents' own guidance ex-
perience. 
4. Conduct a study of the home situation and parental 
acceptance or rejection of the Inventory to compare atti-
tudes with such home-factors as dominance, overprotection, 
freedom, restrictions, severity or mildness of discipline, 
relative responsibility of parents for discipline, sib-
ling compatibility or non-compatibility. 
5. Final Summary 
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This study analyzed 622 cases by 5 variables. The 
results indicated that Sex did not differentiate parental 
acceptance or rejection of any of the areas of the 
Inventory, but it did differentiate in the attitudes to-
ward 3 specific items. Parents were in agreement, how-
ever, in their reasons for objection: such problems were 
"suggestive." 
Age was one of the least significant variables. It 
did differentiate parental attitudes of acceptance or re-
jection of 3 items in one area; yet no area was statis-
tically significant by Age. The key reason given for ob-
jection to the items here was that verbalizing such 
problems, especially those about smoking and drinking, 
implanted ideas in the child's mind. Older parents were 
the least concerned about the items. 
Although none of the areas in the Inventory were 
statistically significant because of the Size of the 
Community in which the parent resided, two of these were 
statistically significant: ''Hate myself" and "Sometimes 
think of killing myself." The reasons given by parents 
for their objections did not differ with the Size of 
Community, even though the highest objection came from 
the larger communities. The most common objection was 
that such ideas should not be presented for the child's 
contemplation. 
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Education was a significant variable in parental ac-
ceptance or rejection of 4 areas and 57 specific items 
of the Inventory. In most cases the parents with less 
education were the most critical. Tbe area of MOnetary 
Problems came close to being significant by Education; 
and because the high objection came from the parents 
with less education, it is conjectured that perhaps they 
were being defensive because of their social and economic 
inadequacies. Moreover, they opposed any challenge to 
parental authority. Conversely, parents with the most 
education had the least objection. As the items in the 
Monetary Area appear to reflect upon parents, it may be 
assumed that parental objection was more subjective than 
objective. One common reason given for objection was that 
such items were "too personal." 
With 24 of the 71 problems statistically significant 
in the area of Home and Family, the Education variable 
had a significant impact. In every case the greatest ob-
jection came from the group with the least education, and 
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the number of objections decreased in direct proportion 
to the increase in parental education. As in the Monetary 
Area the items with the greatest objection were those 
which touched upon over-protection, sibling rivalry, and 
parental authority. Again much of the parental reaction 
appeared to stem from personal pique. Parents' reasons 
showed them to be on the defensive. 
The second area significant by Education was the 
Religious Area where 11 of the 18 problems were statis-
tically significant. The same pattern appeared in the ob-
jections; again the parents with more education seemed 
more secure and less threatened by the import of the ques-
tions. 
The area of Courtship and Marriage bad but two items, 
and both were statistically significant. Education ap-
pears to be a significant variable. Parents with less 
education were again the most critical; parents with edu-
cation beyond college seemed to be the most secure. 
Religion was the most significant variable used in 
the study. Five of the 17 areas and 92 of the 434 items 
in the Inventory were statistically significant by 
Religion. 
None of the reasons given for the objection to the 
items in the area of Personal Appearance appeared to arise 
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from religious conviction. Parents felt that children 
should not have attention focused upon their personal 
appearance, that children were not judges of such matters, 
or that children might develop conceit. With 22 of the 37 
items in the area statistically significant, Religion ap-
pears to have relevance in parental acceptance or rejec-
tion of the area. 
Catholic parents were the most critical; and 
Protestant parents, the least critical. Reasons given 
for objection again failed to indicate any religious 
origin: children were too young to discuss such a prob-
lem; nothing could be done about such a problem; the 
medical terminology was too mature for the children. 
Religion was a significant variable in acceptance or 
rejection of the items in the MOnetary Problem Area: 6 
of the 9 items were statistically significant. Parents 
said that money should not be a problem at the junior-
high-school age; lack of money was embarrassing, no one 
ever thinks he has enough money; and nothing can be done 
about such problems. All religious groups had the same 
reasons; though, as in the areas of Personal Appearance 
and Physical Health and Fitness, the Catholic parents 
objected most and the Protestants, the least. 
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Of the 71 items in the area of Home and Family 25 
were statistically significant by the Religious variable; 
thus the whole area was deemed statistically significant 
by Religion. 
Protestants were the least critical; Catholics, the 
most critical. Jewish parents showed some concern in 
certain areas. Compared with the 1950 Census figures, 
however, the representation of religious groups in this 
study was not proportionate to the size of religious 
groups in the United States population at the time of the 
study; hence the results of the study should not be con-
strued to mean that Catholic parents necessarily disap-
prove the Inventory. 
Many reasons given for objection appeared to emanate 
from the threats from economic reflection; and because the 
area was also significant by Education, it appears that 
the religious objection may be only coincidental. Other 
criticisms concerned the negative terminology of the 
items, the suggestiveness of the items, and the temporary 
situations covered by the items, especially those concern-
ing family inter-relations. 
With 12 of the 18 items statistically significant, 
the Religious Area was significant by the variable 
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Religion. Regardless of their religion, the parents were 
agreed that religion was not a matter to be raised in the 
school. Other reasons given by all religious groups were 
that these problems were too personal, that children were 
not mature enough to answer such questions, and that the 
items were suggestive. It is worthy of note that most of 
the items significant by Religion were also significant 
by Education. 
The area of Mental-Emotional Health and Fitness was 
not statistically significant because only 13 of the 63 
items were significant; however, one item, Item 119, in 
this area is empirically significant as it had one of the 
highest total objections from parents of all religious 
groups except the Jewish parents. 
General comments about the Inventory included criti-
cisms of its length, its detail, its repetition, its 
"negative" diction, its "suggestiveness." Many parents 
who objected considered the teachers incapable of utiliz-
ing the data amassed from such an instrument; others said 
such an instrument would solve nothing. 
In conclusion, parents exhibited an attitude of ac-
ceptance toward the use of youth problem inventories with 
some isolated exceptions. 
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Dear Principal: 
BOSTON UNIVERSITY 
SCHOOL OF EDUCATION 
U2 BAY •TATII: ROAD 
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I hope you will agree that Youth Problems Inventories, similar to the 
one enclosed, can serve important purposes in a modern program of secondar,y 
education. I also hope you will agree that administrators should know much 
more about parental reactions to the use of such inventories, than is now 
known, in order to get best results. 
We have studied the question in a preliminar,y way here at Boston Uni-
versity and we know that 
1. Some parents object to some items. 
2. Most parents do not object to any items. 
3. Different parents sometimes have the same, sometimes different, 
reasons for objecting to the same item. 
4. Different parents often object to different items. 
we would like to find out how a large sampling of junior high school 
parents react. We would like to know the reasons for their reactions. We 
would like to relate their reactions to such factors •s: (1) geographical 
area; (2) sex of parent; (3) amount of formal education parent has had, 
and so on. 
No careful and extensive stuqy of this important matter has ever been 
made at the junior high school level. We can make such a stuqy only if 
principals like yourself are willing to help,. 
Please read carefully the attached statement of the role to be played 
by each cooperating principal. Then indicate whether you will be able and 
willing to help. Do this by checking the appropriate item on the enclosed 
self-addressed post card, and mailing the card ·at your early convenience. 
The study at the junior high school level will be made under my di-
rection by Miss Elizabeth. Upham, Dean of Girls, Wakefield High School, Wake-
field, Massachusetts. In return for your cooperation Miss Upham will be 
glad to mail you a summary of the essential findings of the study as soon 
as it is completed. Please give this project y9ur careful consideration. 
Your help is earnestly solicited. 
ROB:s:w 
Encl. 
Sincerely yours, 
flo.£~~ 
Professor of Education 
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The Role of the Cooperating Principal in the Study of 
Parental Reactions to the Junior-High-School 
Youth Problems Inventory 
1. Select parents men and 
y 
women) to represent your school. y 
2. See that {1) 
(2) 
(3) {4) 
(5) 
each parent gets a set 
An explanatory letter 
of materials including 
A set of directions for marking the Junior-High-School 
Problems Inventory 
A copy of the Junior-High-School Problems Inventory 
A page on which to record the number of each item 
objected to and the reason for the objection 
A one-page inquiry form on which the parent may give 
certain data concerning himself or herself. 
). See that each parent returns the set of materials to you as soon am 
he can conveniently. 
4. Return all seta of materials to Miss Eli~abeth Upham, Dean of Girls, 
Wakefield High School, Wakefield, Massachusetts. A stamped self-
addressed, large envelope is enclosed for this purpose •. 
!/ The parents selected should be a fair random sample of parents 
actively interested in the local schools. 
{1) tt you have a local junior-high-school parent-teacher 
association, or comparable organization of parents 
and teachers, or parents only, proceed as in the follow-
ing illustration: 
A given parent-teacher association has 200 members, 
150 women and 50 men. The school's quota for this 
study is 20 members, 10 women and 10 men. From an 
alphabetical list of the membership select overy 
15thwoman and every 5th man. This will yield the 
necessary 20, equally divided between women and men. 
(2) If you have no local junior-high-school parent-
teacher association or comparable group, please use 
your judgment and knowledge of the situation to get 
a random sample of interested parents. 
£1 See enclosed sample set. 
• 
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First Postal Card 
i ( 
----------· ------------ _, 
I will help in the study of parental reactions 
to the Junior-High-School Youth Problems 
Inventory. 
I understand that parents from my com~unity 
will be included in the study. 
I cannot participate in your proposed study 
of parental reactions to the Youth Problens 
Inventory. 
Principal 
School 
Address 
.... --- .. -· ··-- ---·-··------------ ---- -------------·-----------
Follow-Up Postal Card 
·------------· -- -----·-··- ·---------- -------
1 
I 
I 
I will help in the study of Parental 
Reactions to the Junior-High-School 
Youth Problems Inventory. 
) I cannot participate in your proposed study. 
Name 
Address 
WAKEFIELD HIGH SCHOOL 
WAKEFIELD, MASSACHUSETTS 110 
IIIOLAND H. KINDII:III 
.. ltiHCI,.AL GII:IIIAIIID Q. aAIIIIIIY SU.MA.TI:Jt 
November 3, 1954 
Dear Parent: 
I!:LIZAaii:TH V. UI"'HAM 
DaAN orr GIRL• 
Yo•1t' ~-problems inventories, similar to the Junior-
High-School Problems Inventory: Experimental Edition, attached, 
arc boinc used widely in the scconJcry schools. Under the 
direction of Dr. Roy 0. Billett of Boston Uni7crsity, tho 
writer is trying to find out how parents feel about such 
inventories. In other words, it is the aim of this study to 
find out whether tho inventory contains any items which parents 
believe should be omitted; and, if so, why. 
We know that you, as a good citizen, arc interested 
in the schools of your crmrrnuni ty; therefore, your help is 
earnestly solicited. 
You arc asked to read each itom in the inventory. 
Then indicate, in tho CJnvcnient way, dcscribod on tho follow-
ing page, whether you hcve any serious objection to the item's 
being included in any inv8ntory which your son or daughter is 
asked to road and mark. 
Your answers will bo of groat help bc·th in tho matter 
of revising such inventories and also in deciding tho conditions 
under which such inventories should be used in the schools. 
Please road carefully tho '~ircctions and examples on 
the following pae;e. Then proceed to give y0ur judemont o.bout 
each item by marking it in tho way suggested. 
When you have finished with tho entire Junior-High-
School Problems Inventory, please give tl1o informati0n asked 
for on tho two pages which follcw the Junior-High-Schcol 
Problems Inventorl• 
Your co-operation will be greatly nppreci~tod • 
.Sin~f~l·A]y yunrs, 
Dean of Girls 
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Directions to Parents 
concerning 
How to Mnrk the Items in the Junior-High-School Problems Inventory 
Please keep these three fnrts in mind as you read the inventory: 
1. Every item in the inventory has been stated as a problem hy pupils 
cf junior-high-school age. 
2. Any puril 1 s replies on the inventory will ~e rend 0nly hy a qunli-
f!od pcrscn and will be kept strictly ronfidcntinl. The rcplie~ 
t-.ri ll rc 'l::o cd only as a ::nor,ns af undors tnnci.j ng tho pupil better, 
~nd ::naki~g ~is srhool work cf mere usc to him. 
3. N~ puril will sign his name on the inventnry. Instead ho will be 
~=::i ven n. nurr.ber known or:.ly to the I"!U8.lified render of the ir:ventc,ry. 
T·:-.-•J.s it will be imporsiblo for n.nyonc exc,_pt the C1Ualifiod ree1.dcr 
tc assJciate the pupil's replies with his r:.nmc, Avon th~uch the 
~r rr.rlctcd inventor:;,. sh)uld cl'lnncc t,~ fall int0 th8 hnnds c•f 
p8rscns ether than the qualified randor. 
W~th those three points in mind, plense rend ench item in the inven-
t-r7. React tc each item in one ~f two wnys: 
(l) If you DC N0T cbjoct L the ito!n, please make a circle around 
tte nu.rnhor ---of the i tern, [~ t the risht of the pn.go. For exn.mple: 
7. D.:;n 1 t h8.V8 rrupar cL~thos ••••• ···CD ? s M 
(Making a ~ircle nr~und the 1 me~ns you do not object 
to includir:g the item in tho inventory.) 
(2) If you no ohjort t~ the item, plC2Se make nn X through the 
numher of the i tom n t the right :-f tho rnge. -F.::,r oxnmrle: 
38. Don't have time to eat right ••••• ~. ? S M 
(Marking an 25, through tho 38 moans y:::u do ::;hject tn 
including the item in the inventory.) 
Do nCJt mark e 1 thor the 1ues ti m mnrk 1, or the §., or the I:!· They are 
there for tho pupil's use only. 
!;cw go ahead nnd mnrk C3Ch item in the Junior-High-Schcul Problems 
:::r:ventsry P..ccording to the dirocticns just g:i.ven, !.2 show whether 
""-:·,J. seri::msly object tc:, the item's coin~ included. First, however, 
~ the ~ of direCtions f\.r the pup 1, so th.::tt you will knew 
Hhr,r; ::-1e is expected tn do wfthtnoinventory. These directions 
are r:,nthe following page. 
PLEASE NOTE: Copyrighted materials on pages 112 through 
123 Junior-High-School Problems Inventory not microfilmed 
at the request of Boston University School of Education. 
UNIVERSITY MICROFILMS, INC. 
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JUNIOR-HIGH-SCHOOL PROBLEMS INVENTORY 
by 
Roy 0. Billett, and Irving S. Starr 
Experimental Edition 
Your name? Your School? 
------------------------------------ --------------------------
How old will you be on your next birthday? _________ Years 
Give date of your next birthday -----;---.,.,~----­
(month) 
Boy or girl? Underscore: Boy Girl 
What grade are you in? Encircle: 7 8 
Date? 
-----r(m_o_n~t~h)~-------- (day) 
(day) 
9 
(year) 
Directions and Examples 
(year) 
In the following pages is a list of things which bother or worry some boys and girls of about your 
age. Do any of these things bother or worry you? Read each item "Carefully. Then 
(1) If you don't understand the item, make a circle around the question mark at the end of the dotted 
line. Like this: 
1. Find it hard to adjust to constantly changing conditions . . . • . . . . . . . • . . . 1. ® S M 
(I made a circle around the question mark because I don't know what the 
item means). 
(2) If the item is something which is not true for you personally, make an X 
through the number of the item, at the end of the dotted line. Like this: 
2. Don't have proper clothes. . . . . • . • • . • . • • . • • • . . . • . . . . . • . . . • . . • )(. ? S M 
(I made an X through the number because the item is not true for me 
personally). ---------- --
(3) If the item is something which is true for you personally, make a circle 
around the S or the M to show how much you are bothered or worried by the problem. 
Like this: - -
3. Want a summer job. . . • . • • • • • • • • • • • • • • • • . . • • . • . . . . . . • . • . • . 3. ? @ M 
(I made a circle around the S because the problem bothers me some but 
not very much). - ------
4. Have a disfigurement. • • • • • • • • • • . . . . . . . • . . • • • • • • . • . . . . . . . . . 4. ? S @ 
(I made a circle around theM because the problem bothers me very much). 
NOW GO AHEAD AND MARK EACH ITEM IN THE FOLLOWING LIST TO SHOW HOW IT IS FOR YOU 
----PERSONALLY. ASK QUESTIONS IF YOU DON'T UNDERSTAND. 
Copyright 1953 
Roy 0. Billett and Irving S. Starr 
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I. Problems of Personal Appearance 
1. Have a physical defect . . . . • . • • • • . . . . . . . . . ..••••••...•.•.... 
2. Have a disfigurement •.••...•.•••.•••.•.••••••••••••••..••• 
3. Some of my facial features are too large or too small .•..••••.••••••• 
4. Have poor posture ......••••••••....••••••••••••••••..•••• 
5. Have poor skin (bad complexion) ..••••••..••••••••••••••.•...• 
6. My hair does not look well ....••••••••••••••••••••••.••••••• 
7. My fingernails do not look well ..•••••••••••••.•.•••••.••••••• 
8. I'm not (pretty) (good-looking) •••••••••••••••••.....•••••••••• 
9. Don't have proper clothes .•••...•.•••••••••••••••••••••••••• 
10. Don't know how to pick the right kind of clothes ••.••••••••••••••••• 
11. Can't keep myself neat-looking •••••••••••••••••••••••••••••.• 
II. Problems of Physical Health and Fitness 
12. I'm underweight (too thin) .•••••••••••••••••••••.•••••••••••• 
13. I'm overweight (too fat) .••••••••••••••••••••••••••••••••••• 
14. I'm too short . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . • . . 
15. I'm too tall. . . . . . . . . . . . . . . . . . . . . . . . . . • . • . . . . . . . . . . . . . . . . 
16. I'm not strong enough . .................................... . 
17. Would like to build myself up through physical exercises •.•••••••..••• 
18. I'm not as grown-up physically as my friends ••••••••••.••••••••••• 
19. Have poor eyesight ................................•...... 
20. Have to wear. glasses ..................................... . 
21. Have frequent earaches ••••••••••••••••••••••••..•••••••••• 
22. Can't hear well ......................................... . 
23. Have trouble with my teeth .••••••••••••••••••••••••••••••••• 
24. I'm sick very often ...................................... . 
25. Have heart trouble . ..................................•.... 
26. Allergic to certain foods or substances •••••••••••••••••••••••••• 
27. Have asthma . .......................................... . 
28. Have anemia . .......................................... . 
29. Tire too easily ...........•.............................. 
30. Often feel light-headed or dizzy •••••••••••••••••••••••••••••.• 
31. Have chronic sinus trouble .......•...•...................... 
32. I'm constantly nervous . ................................... . 
33. My muscles always ache . .................................. . 
34. Have trouble with my feet . ................................. . 
35. I'm awkward and clumsy ..........•.....•.................. 
36. Can't take part in sports. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .. 
37. Poor health keeps me out of many activities •••••••••••.••••••••••• 
38. Don't know how to swim . . . . . . . . . . . . . . . . . • . . . . . . • . . . . . ...•.. 
39. I'm not old enough to drive . . . . . . . . . . . . . . . . . . . • . . . • . . .•...... 
40. Need to know more about sex . ...............•................ 
41. Don't have chance to eat right foods .••••••••••••••••••••••••••• 
42. Don't have time to eat right .••••••••••••••••••••••••••••••••• 
43. Don't know how or what to eat to improve myself physically ••.•••••••••• 
44. Would like to be a better athlete .•••••••••••••••••••••••••••••• 
45. Still tired after a good night's rest ••••••••••••••••••••••••••••• 
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47. 
48. 
49. 
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54. 
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56. 
57. 
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62. 
63. 
64. 
65. 
66. 
67. 
68. 
69. 
70. 
71. 
72. 
73. 
74. 
75. 
76. 
77. 
78. 
79. 
80. 
81. 
82. 
83. 
84. 
85. 
86. 
87. 
88. 
89-101. 
89. 
90. 
91. 
Don't get up as early as I should .....••••••••••.•.....•.••• 
Don't get enough sleep .....•.•....•.••.•••••••.•••..•••• 
Don't know whether I should smoke .••••.•.•••••.•••••••.•.. 
III. Monetary Problems 
Can't do many things I'd like to do because I don't have enough money .• 
Can't afford many things I want •••.•••••••••••••••••••••.•• 
Can't afford bus fare to school ••.•••••••••••••••••.•••.••• 
Don't get enough allowance .••.•.•••••.•••••••••.••••..•.• 
Spend money foolishly . ..........................•...... 
Don't know whether to save money or spend it •.•••.••.•••••••.• 
Want to earn money ................................... 
Not paid enough for work I do •••••••••••••••••.•••••••••.. 
Too much money is required for school .••••••••..••••••••••• 
IV. Problems of Home and Family 
My (father) (mother) is dead. . • • . • • • • • • • • • • • • • • • • • • • . • . • . • 
My parents are separated . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .. 
I'm adopted . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . ....... . 
I'm an only child .................................... . 
My parents both work ..............•................... 
Mother has to work to help support us •••••••••••••.•••.••••• 
My (father) (mother) has to work too hard ••••••••••••••.•.••• 
Have serious illness in our family ••.•••••••.•••••.•..•••••. 
Parents are often nervous and irritable •••••••••••••••••••••• 
Parents have to give up too much for me •••••.•••••.•.••••••• 
Parents do too much for me . . . • • • • • • • • • • • • • • • • • • • • • . • • • . . 
I'd like to be more helpful to my parents ••••••.••...••.•••••• 
Want to work to help out at home but I'm too young ••.•.•••••••.•• 
Have to depend on my parents for money •••••.•••••••••.•••.. 
My family does not have enough money •••.•••••••••••••..•.•• 
My parents take most or all of what I earn •.••••••••••.•.••••• 
Parents want me to save all I earn •••••••••••••.•.••••••••• 
We can't afford a car ................................. . 
We don't have a (radio) (television) set •.••••••••••••••••••••• 
We need a larger (apartment) (house) ..••••••••••••.••••••••• 
We need a better place in which to live •.••••••••••.•••••••••• 
Have no privacy at home ............•................... 
Have no place to do my homework •••••••••••••••••••••••••• 
Family dislikes me . .................................. . 
My (brother) (sister) is always causing me trouble ••••••••••••••• 
My (brother) (sister) receives more attention than I do •••••••••.•• 
Can't get along with my grandparents ••.•••••••••••••••••..•• 
Parents don't agree about many things concerning me ••••••••••••• 
Parents sometimes embarrass me ••••••••••••••••••••••••• 
Parents treat me like a baby or small child •.••••••••••••••••• 
Parents worry if I don't come directly home from school ••••••..•• 
One or both of my parents will not allow me: 
To decide on my future occupation ..•••••••••••••••••••••••• 
To work part-time .....................•.•..........•. 
To baby- sit . ...•...•.•.........•.•.•...•.....•••.... 
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93. 
94. 
95. 
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132. 
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136. 
137. 
138. 
139. 
140. 
141. 
142. 
To stay out as late as I would like •.••••.••.••••••••••••••• 
To have dates . . . • • . . • . • • . . • . . • • . . . . • • • • . . . . • • . • • • • . 
To see any one (boy) (girl) too often ...••...•••••••••••••••• 
To go to school affairs before or after school hours .••••.••••••• 
To be out on school nights •.•..••••••.•.••••.••••••••••• 
To use make-up ••••....••.••••••.•.••••••••••••••••• 
To smoke ........................................ . 
To use the telephone when I like •••••.••••••••••••••••••.• 
To choose my own friends ••..••••••••••.•••••••••••.••• 
To choose my own clothes ••...•.••••.••••••.•••••.••••• 
One or both of my parents are always: 
Criticizing or blaming me .•••••••••.•••••••••••••.•••.• 
Expecting too much of me .•••••.•••••••••.••••••••••••• 
Misunderstanding me .•••••••.••••••..•••.••••.••••••• 
Nagging me . ...................................... . 
Complaining about my marks when they are the best I can do ••••••• 
Comparing me with somebody else •••••••••••••••.•••••••• 
Taking away my privileges ••.••..•••••••••••.••••••••••• 
My parents don't like some things I do .••••••••••• , •••••• , • , 
I'm the cause of family quarrels .••• , •••••••.• , , ••.•. , ••• , 
Don't feel like a real member of the family ••••• , , , ••••••••••• 
I'm unhappy at home , , , , , , .•• , • , •••• , , , , , •••• , , •••.•.• 
Always have to take care of other children in the family .•••••• , •• 
Have to work too much around home , , •• , •• , •• , • , , , , ••• , , •• 
Parents insist that I learn to play a certain musical instrument • , •• , 
Parents don't tell me anything important ••.• , , , •••••• , .••••• 
Can't discuss things with my parents. , ••••• , , ••••• , , •••.••• 
Afraid to tell parents when I've done something wrong ••••• , •• , •• 
Parents have little interest in what I do •• , •• , , ••• , .. , • , ..• , , 
Parents pry into my private affairs .•••• , , , •••••••• , , , • , , , • 
Parents seldom or never believe what I say , .• , ••••• , , ••••••• 
Sometimes lie to parents to be able to do something •.••••••••••• 
Can't tell parents when I go on a date •• , •••••••••••••• , ••••• 
Parents want me to go with a (boy) (girl) I don't like. , ••.•••••••• 
Parents wait up for me when I'm out nights ••.•••••••••••••••• 
I'm often afraid to go home ••••••••••••••••••••••••••••• 
I'm thinking of leaving home •••••••••••••••••• , ••••.••••• 
I hate my (mother) (father) ••••••.••••••••••• , •••.••••••• 
V. Problems of School Life 
School is not helping me as much as it should ••••••••••••••••• 
Don't like school ••••••.•.••••••••• , •••••••.••••••••• 
Don't understand why we have to go to school ••••••••••••••••• 
Find one or more of my subjects boring ••••••••••••••••••••• 
Subjects I'm taking will never be of any help •••••••••.••••••••• 
Don't know what I'm supposed to do in this school •••••••••••••• 
School day is too long ••••••••••••••••••••••••••••••••• 
School schedule confuses me •••.•••••••••••••••••••••••• 
School work takes too much of my time ••••••••••••••••••••• 
Can't do school work as fast as I'd like ••••••••••••••••••••• 
Have too much work in school •••••••••••••••••••••••••••• 
Don't have to work hard enough in school •••••••••••••••••••• 
School overlooks ability and talent ••••••••••••••••••••••••• 
School has too many cliques ••••••••••••••••••••••••••••• 
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176. 
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178. 
179. 
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182. 
183. 
184. 
185-211. 
185. 
186. 
187. 
188. 
18.9. 
190. 
191. 
192. 
193. 
194. 
195. 
196. 
Would like to get into a certain group •••••••••••.••••••••••• 
School shows partiality to pupils of one certain religion or race ••••. 
Don't have enough freedom in school ••••.••••••••••••••••.• 
Have too much freedom in school ••••••••••••••••••••••••• 
Hate to ask permission to leave the room •••••••••••••••••••• 
Tough pupils bother me • • • • • • • • • • • • • • • • • • • • • • • • • • . • • • • • 
Some classrooms are too noisy ••.••••••••••••••••••••••• 
School has some unfair rules ••••••••••••••••.••••••••••• 
Too much cheating in our school •••••••••••••••••••••••••• 
Hate school . ...................................... . 
Too many things in school cost money •••••••••••••••••••••• 
Have sometimes skipped classes •••••••••••••••.••••••••.• 
Have been absent too much •••••••••••••••••••••••••••••• 
Wonder whether I should quit school •••••••••••••••••.••••• 
My school work is checked and inspected too much .••••••••••••• 
My school work is not checked and inspected often enough ••••••••• 
Marking (grading) system is unfair .••••••••••••••••••••••• 
Teachers don't mark (grade) alike ••••••••••••••••••••••••• 
Fear tests . ....................................... . 
Nervous when I take a test .••••••••••••••••••••••••••••• 
Wonder if I' 11 pass ..........................•........ 
Worried about my marks .............................. . 
Don't know how to improve my marks •••••••••••••••••••••• 
Failing one or more of my subjects ••••••••••••••.••••••••• 
Can't play on teams because I'm failing •••••••••••••••.••••• 
Teachers mark me according to what they think I can do, not by 
what I do . ................•...•.................... 
Pupils make fun of me because I get good marks ••••••••••••••• 
Don't think I'll make the (honor roll) (honor society) ••••••••••••• 
Have difficulty with certain subjects ••••••••••••••••••••••• 
Nervous in front of the class •••••••••••••••••••••••••••• 
Don't know how to study. • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 
Can't remember what I've studied •••••••••••••••••••••.•.• 
Some textbooks don't explain things well ••••••••••••••••••••• 
Can't read well enough ...................•............ 
Can't do arithmetic . ................................. . 
Worry about talking before the class ••••.••••••••••••••••••. 
Can't get started on homework ••••••••••••••••••••••••••• 
Would like to be elected to some school office •.••••••••••••••• 
Would like to take greater part in school activities •••••••••••••• 
We need more hobby and subject clubs in school ••••••••••••••• 
We need more social life in school •••••••••••••••••••••••• 
Often embarrassed at school social affairs because I can't dance or 
conduct myself properly ••••••••••••••••••••••••••••••• 
I'm worried because some of my teachers: 
Don't treat pupils as grown- ups • • • .• . • • • • • • • • • • • • • • • • • • • . • 
Don't listen to what we pupils say ••••••••••••••••••••••••• 
Are uncooperative ................•.................. 
Are set in their ways . . . . . . . . . . . . . . . . • . . . . . . . . . . . . . . . . 
Are too old ....................................... . 
Are discourteous and disrespectful •••••••••••••••••••••••• 
Are prejudiced . .................................... . 
Allow their personal feelings to rule them ••••••••••••••••••• 
Are flighty . . . . . . . . . . . . . . . . . . . . . . . . . . ......•....... 
Get angry too easily . . . . . . . . . . . . . . . . . . . . . . . . . • . . . . . • . . 
Are always picking on me .........•.............•...... 
Blame me for things I don't do ••••••••••••••••••••••••••• 
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238. 
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240. 
241. 
242. 
243. 
Don't encourage or help me .•••••••••••••••••••••••••••• 
Embarrass me in front of the class •••••••••••••••••••••••• 
Say I'm not brought up right at home •.••••••••••••••••••••• 
Expect too much of me .••••••••••••••••••••••••••••••• 
Threaten me if I don't do my work ••••••••••••••••••••••••• 
Don't like me . ..................................... . 
Show they like some pupils and not others •••••••••••••••••••• 
Don't appreciate the extra work I do ••••••••••••••••••••••• 
Frighten me • • • , • • • • • • • • • • • • • • • • • • ••••••••••••••••• 
Seldom or never believe me .........•................... 
Frequently keep me after school •••••••••••••••••••••••••• 
Won't let me make up work ............................ . 
Don't make work clear ............•................... 
Do what they tell us not to do • • • • . • • • • • • • • • • • • • • • • • • • • • • • 
Think their subjects are the only important ones ••••••••••••••• 
I would like to know how to get along with some of my teachers ••••• 
I hate one or more of my teachers ••••••••••••••••••••••••• 
Feel too young for my class ••••••••••••••••••••••••••••• 
Feel too old for my class . ........................... 0 •• 
VI. Problems of Educational Planning 
Wonder if I should quit school at end of grade 8 or 9 ••••••••••••• 
Wonder if I should quit school before finishing grade 12 •••••••••• 
Don't know what to study in high school ••••••••••••••••••••• 
Can't take courses I want because of required subjects ••••••••••• 
Wonder if I'm taking the right subjects •••••••••••••••••••••• 
Don't know whether to continue a subject I'm poor in •••••••••••• 
Would like subjects that help with practical living •••••••••••••• 
Wish we had an intra-mural sports program •••••••••••••••••• 
Have too many subjects • •.••••••••••••••••••••••••••••• 
Have too many study periods •••••••••••••••••••••••••••• 
Have too many gym periods ......................•..•... 
Think too much stress is placed on college preparation ••••••••••• 
Not sure whether I should go to college ••••••••••••••••••••• 
Don't know what college to attend ••••••••••••••••••••••••• 
Wonder if I'll get into the college of my choice •••••••••••••••• 
VII. Problems Pertaining to Jobs and Vocations 
Don't know what I want to be ••••••••••••••••••••••••••••• 
Wonder how I can pick the right career ••••••••••••••••••••• 
Know what I want to be, but don't know how much chance I have ••••• 
Wonder if I'll ever get a job ••••••••••••••••••••••••••••• 
Want a part-time job . ................................. . 
Want a summer job . ......................•.•..•...... 
Need a part-time or summer job and too young for a working permit •• 
Don't like my present job . ..........•................... 
Present job interferes with my school work •••••••••••••••••• 
Don't know how to go about getting a job ••••••••••••••••••••• 
Don't feel school is helping me toward my job ••••••••••••••••• 
VIII. Problems of Peace and War 
Worry about world-wide troubles ••••••••••••••••••••••••• 
Concerned about the future of our country •••••••••••••••••••• 
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Wonder why nations war . . . .......•.................... 
Worried about friends or relatives in the armed services ••••••••• 
Worried about how the draft will affect my friends or relatives ••••• 
Fear atomic warfare ................................ . 
IX. Problems of Morality, Ethics, Right and Wrong 
Disturbed by some people's profanity. • • • • • • • • • • • • • • • • • • • • •• 
Disturbed by some people's vulgarity ••••••••••••••••••••••• 
Disturbed by friends who do things against the law ••.••••••••••• 
Often don't know what is right and what is wrong ••••••••••••••• 
Often disagree with parents as to what is right and what is wrong •••• 
Troubled by immoral thoughts ••••••••••••••••••••••••••• 
I'm often untruthful. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
My conscience bothers me . ............................ . 
Wonder if it is wrong to drink •••••••••••••••••••••••••••• 
Wonder if it is wrong to smoke ••••••••••••••••••••••••••• 
X. Problems of Religion 
Wonder if it is wrong to be interested in a religion other than my own. 
Wonder if it is wrong to discuss my religion with people of another 
religion .............................•...........• 
Don't know which religion is the right one •••••••••••••••••••• 
Can't believe in any religion ••••••••••••••••••••••••••••• 
Worry about people who lack faith in God •••••••••••••••••••• 
Sometimes doubt that God exists •••••••••••••••••••••••••• 
I'm afraid of God . . . . . . . . . . . . . . . . .....•.............. 
Don't understand my own religion ••••••••••••••••••••••••• 
Don't believe I'm living up to the teachings of my religion ••••••••• 
Don't attend religious services as often as I should ••••••••••••• 
My parents are not of the same religion ••••••••••••••••••••• 
Think church and Sunday school are a waste of time ••••••••••••• 
One very near and dear has just died ••••••••••••••••••••••• 
Wonder if I must accept certain religious beliefs ••••••••••••••• 
I'm forced to attend religious services •••••••••••••••••••••• 
I'm· forced to say prayers daily •.••••••••••••••••••••••••. 
Sunday school expects too much homework ••••••••••••••••••• 
Wonder if I must attend church to believe in God ••••••••••••••• 
XI. Problems of Boy-Girl Relations"lips 
I'm bashful with the opposite sex •••••••••••••••••••••••••• 
Don't understand (boys) (girls) •••••••••••••••••••.••••••• 
Don't know how to dance •••••••••••••••••••••••••••.••• 
Don't know how to act in social groups of my own age •••••••••••• 
Don't know whether I'm old enough for dates •••••••••••••••••• 
Receive attention from (boy) (girl) I do not like •••••••••••••••• 
My friend and I like the same (boy) (girl) •••••••••••••••••••• 
Can't get (him) (her) to notice me ••••••••••••••••••••••••• 
Would like to go out with older boys ••••••••••••••••••••••• 
Have broken off with a (boy) (girl) I like ••••••••••••••••••••• 
Bothered by way (boys)· (girls) act on a date •••••••••••••••••• 
Bothered by boy's lack of respect and courtesy for girls •••••••••• 
Think too much about the opposite sex •••••••••••••••••••••• 
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XII. Problems Pertaining to Relations with Other People 
Can't get along with other people .•••••••••••••••• , • , , ••. , • 
Don't like to meet people •••• , •• , •••••• , •• , • , •• , •••••••. 
Afraid to meet people ................................ . 
Have trouble making friends ••••••••• , •.•• , •••••• , ••••••• 
Don't have many friends .............•................. 
Wonder if I have any real friends ••••••• , ••••••.•••••••••• 
Afraid of losing my friends • • , • • • , , • • • • • • • • • • • • • • • • • •••• 
Find it hard to keep up with the gang ••••••••••••••••••••••• 
Don't like doing certain things in order to be popular •••• , ••••••• 
Feel as if people don't want me around. , •••••••••••• , ••••• , • 
Feel lonely most of the time ••.•••• , ••.•••••••••••••••••• 
I'm never invited anywhere ..• , , •• , ••••••••• , ••••••••••• 
I'm embarrassed by a nickname •••••••••••••••••••••••••• 
Tell things I shouldn't •••.•••.•••••• , • , •••••••••••• , •• , 
Argue too much .................................... . 
I'm too bashful. •.••• , • , ••••••••••••..••••••••••••••• 
One of my friends has a bad reputation .•••••• , , , •• , •••••••• 
Pupils with good marks (grades) are left out when a party is planned • 
Find other people's actions hard to understand ••••••••.•.••••• 
Don't know how to keep people from feeling not wanted ••••••••• , • 
Don't know how to say "no" without hurting the other person's 
feelings ......................................... . 
Worried about people who are handicapped •.•••.• , • , ••• , ••••• 
Worried because many people are mean to other people • , , , •• , ••• 
Not allowed to associate with a certain nationality or nationalities ••• 
Not allowed to associate with a certain race or races •••••••••••. 
Can't carry on a conversation with older people •••••• , •.••..• , • 
Don't know what to say when I first meet someone .•••••.••••••• 
Nervous when I talk to people •••••••••••••••••• , •••••.••• 
Not a good conversationalist •••••• , ••••••• , ••••••• , •••••• 
Don't speak correctly , ••••• , •• , • , , , •••••••••• , •••••••• 
Don't want people to know I can't hear well •. , •••••••••••• , ••• 
Don't know the right thing to do in social groups ••• , •••••••••• , 
Not as popular as I would like to be • , • , , ••••••••••••••••••• 
Want others to like me ...............•................ 
Disturbed by people who "show off" , ••••• , •••••••• , ••.• , ••• 
Don't know how to act with people who: 
Brag ........................................... . 
Are conceited ..................................... . 
Laugh at things they know little or nothing about •••••• , •••••••• 
Are snobs ........................................ . 
Are insincere ...................................... . 
Are wrong . .... • ................................... . 
Are selfish .....•........•......................... 
Are not dependable . . . . . . . . • . . . . . . . . ... , . . . . . . . . . . . . . . 
Think money is everything .••• , ••••••••• , ••••••••• , .•••• 
Are jealous . . • . . . . . . . . . • • . . . . . . . • . • . . . . . . . • . . . . . . .. 
Make fun of me . . . . • ., . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
Take advantage of me , •• , • • • • • • • • • • • • • • • • , • • • • • • • • • • • • 
Say I'm a prude .................................... . 
Treat me like a child ............................•.... 
Spread gossip about me ••••••••••••••••• , •••••••••••••• 
Are much older than I ••••••••••••••• , •••••• , ••• , •••••• 
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XIII-XIV. Problems of Courtship, Marriage and Founding a Home 
Wonder how I can know whom to marry •••••••••••••••••.•.• 
Wonder at what age I should marry .•••••••••••••••.••••••• 
XV. Problems Involving Heredity 
Would like to be a professional dancer .•••••••••...••••••••• 
Would like to be a professional baseball pitcher ••••••••••••••• 
Don't understand myself ••••••••••••••••••••••••••••••• 
Don't know what I want to be ••••••••••••••••••••••••••••• 
Wonder what my real mental ability is ••••••••.••••••••••••• 
Don't understand why I'm good in some subjects and poor in others •• 
I try hard and can't get good marks {grades) ••••••••.•••••••.. 
My marks (grades) remain the same no matter how hard I try ••••.• 
Can't get the highest mark in certain subjects •••••.••••••••.•• 
Some teachers expect me to do as well as some other member of 
my family . .............•.......................... 
Some people are much smarter than I ••••••••••.••••••••••• 
Want to go to college but don't think I'm smart enough ••••••••••• 
Would like to be able to do something well ••••••••••••••••••. 
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XVI. Problems Involving Leisure, Interests, Activities, and Budgeting of Time 
Have nothing interesting to do ••••••••••••••••••••••••.••• 
I'm restless too much of the time •••••••••••••••.••••••••• 
Don't have enough different things to do •••••••••••.••••••••• 
Don't know how to find out what I would be interested in ••.••••••• 
We should have more worth-while activities in school. ••••••••••• 
'.Vish we had more after-schQol activities •••••••••••••••••••• 
My out-of-school activities interfere with my in-school activities .•• 
My work interferes with things I'd like to do •••••••••••••••••• 
Get tired from too much activity ••••••••••••••••••.••••••• 
Prefer to be alone .................. 0 ••••••••••••••••• 
Don't agree with my parents on what my out-of-school activities 
should be . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
Engage in school activities and sports when I should be working ••••• 
Spend too much time on (radio) (television) (movies) ••••••••••••• 
Don't have time enough to study •••••••••••••••••••••••••• 
Put off doing my assignments • • • • • • • • • • • • • • •••••••••••••• 
Worried about getting work done on time ••••••••••••.••••••• 
Don't know how to plan my time for each day ••••••••••••••••• 
XVII. Problems Related to Mental-Emotional Health and Fitness 
Wonder what my future will be . • • • • • • • • • • • • • • • • • • • • • • • ••• 
Don't seem to have any goal in life ........................ . 
I'm not able to do all I try to do • • • • • • • • • • • ••••••••••••••• 
Can't do things other people can •••••••••••••••••••••••••• 
Want something very much which I don't think I can get •••••••••• 
Have too many problems all at one time ••••••••••••••••••••• 
Things change so much I am confused •••••••••••••••••••••• 
Feel sorry for myself . ............................. • .. 
Frequently feel moody or depressed ••••••••••••••••••••••• 
Feel I'm not wanted ................................. . 
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382. 
383. 
384. 
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434. 
Don't think people understand me •.•••.• 
Feel people talk about me behind my back 
Feel everyone is against me .••••••••• 
People don't like me •••••••••••••••• 
I'm blamed for things that are not my fault. 
People laugh at me . • • ••••••••••••• 
People make fun of my laugh . 
Worry about what others say • 
Don't like my name ••••••• 
I'm not independent enough •.• 
The story gets too big when I tell it. 
Can't take a joke ••••••• 
Can't stand criticism ••• : •• 
Can't stand teasing ••••••• 
Wonder if I appear conceited 
I'm always misplacing things • 
I'm careless • • • • • • • . • • • • 
Don't do things when !.should. 
I'm always late .......•. 
Don't know how to concentrate 
Don't have enough will power • 
Don't finish what I start ••••• 
Not working as hard as I could 
I'm not aggressive •••••••••• 
I'm not responsible •••••••••• 
I forget to do things I should do. 
I'm a coward . ...........•. 
I'm shy and self-conscious •••• 
Spend too much time day-dreaming • 
Can't control my temper •••••• 
Get excited too easily •••.•••••• 
I'm jealous and envious of others •• 
.... 
Life is too much the same, over and over •• 
I'm frequently restless and bored •• 
I'm uncertain about everything •• 
Don't like to be alone •••••••• 
Hate myself •••••••••••••• 
Sometimes think of killing myself •• 
I'm afraid of high places •••• 
I'm afraid of falling ••••••••• 
I'm afraid of dropping things ••• 
I'm afraid to take part in sports • 
I'm afraid of seeing sick or hurt persons • 
I'm afraid of getting sick •••••• 
I'm afraid to die. • • • • ••••••••••• 
I'm afraid of getting into trouble ••••••• 
I'm afraid of failing in what I try to do. 
I'm afraid of making a mistake •••••• 
I'm afraid to grow up and face the world 
Afraid I won't be allowed to be on my own after I graduate •• 
Want to learn to depend on myself. • • • • • • • • • • •• 
Would like to know how to get rid of a bad habit • 
Would like to know how to develop character ••••• 
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Other Problems 
Have you a serious problem, worry, or fear, which is not in this list? 
Encircle: yes no 
If yes, please briefly write it in the space below. 
11 
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I have rend tho Inventory and do not object to any item. 
I have rend the Inventory and have marked the item or 
items to which I object. I also have marked the number 
of ench item to which I object and have given my reasons 
for objecting to it on the lines below. (You may add 
additional sheets of paper if it should be necessary.) 
Number of 
the Itnm neason for Objec~ing to !he Item 
. BE SURE TO GIVE THE INFORMATION CALLED FOR ON THE NEXT PAGE. 
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Mr. 
1. Your name'i Mrs. 
2. Your address? 
City or Town) (State) 
3. Date of birth? 
(Month) (Day) (Year) 
4. Place of birth? 
~(~T-o-wn---o-r~C7i~ty~)~(~S~t-a7t-e~)~{~C-o_un_· 't_r_y __ o_r~N~a7t~i-o-n~)---
5. Size 
( 
of community in which you now live. Please check ( v). 
) a. 2,500 or fewer ( ) d. 50,000 - 100,000 
( ) b. 2,500 - 10,000 ( ) e. More than 100,000 
( ) c. 10,000 - 50,000 
6. Please check ( ...-· ) one of the following concerning your 
schooling or formal education: 
( ) a. 
( ) b. 
( ) c. 
( ) d. 
( ) c. 
( ) f. 
( ) g. 
( ) h. 
( ) i. 
7. Ki(dl) 
( ) 
( ) 
( ) 
Did not finish elementary school or grade school. 
Completed the eighth grade of the elementary school. 
Attended high school one or more years. 
Graduated from high school. 
Attended college one or more years. 
Graduated from college, 
Have a master's degree. 
Have a doctor's dogroe. 
Other (please specify) 
--------------------------------
indicate your religious preference. Please check ( V'}. 
a. Hebrew 
b. Protestant 
c. Roman Catholic 
d. Other (Please specify) 
-----------------------------
8. How many children do you have? Boys Girls 
9. How many of your children have: 
a. Finished high school? •••••••••• Boys 
b. Gone to college? ••••••••••••.•• Boys 
c. Left school to go to work? ••.•• Boys 
10. How many of your children are: 
a. Not yet in school? ••.•••••••••• Boys 
b. In nursery, kindergarten, or 
grades 1-6? •••••••••.•••••.•.•• Boys 
c. In grades 7, 8, or 9 ? ••••••••• Boys 
d. In grades 10, 11, or 12 ? •••••• Boys 
---
---
Girls 
Girls 
Girls 
Girls 
Girls 
---Girls 
Girls 
---
11. Please give tho occupation of tho head of your household. 
PLEASE NOTE: Copyrighted materials on pages 126 through 
133 Billett-Starr You:th )'roble_!lls Inventory not microfilmed 
at the request of Boston University School of Education. 
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YOUTH PROBLEMS INVENTORY 
Junior and Senior Levels 
MANUAL, Preliminary Edition 
NATURE AND PURPOSE 
An important part of understanding a student is 
knowing the problems (worries, fears, and anxieties) 
which are immediate and real to him. The Billett-
Starr Youth Problems Inventory (Junior Level for 
Grades 7-9 and Senior Level for Grades 10-12) is a 
tool for the easy, ~ystematic identification of such prob-
lems of individual students. The Inventory, properly 
filled out, becomes a systematic record of the problems 
of the individual student at a particular time. From 
such records, the extent to which each problem exists, 
at a particular time, among the students comprising 
any given group also may be determined. 
Outstanding features of the Inventory. Seven out-
standing features of this Inventory appeal to counselors, 
teachers, and others who ordinarily make use of such 
instruments. 
1. Comprehensit,eness. The Inventory contains a 
larger number of problems than are included in other 
similar instruments. However, mere number of prob-
lems listed is less important than the fact that the prob-
lems included are there because of a very exhaustive 
analysis of students' freely written statements of their 
own problems. Three major studies and several smaller-
scale investigations. in this area started out by having 
students write down what was troubling them. The 
basic information thus obtained was exhaustively ana-
lyzed to translate, condense, and integrate the variously 
stated problems. If anything, the authors have erred 
on the side of retaining problems which seem similar to 
others, in order to include what might be, for some 
student, a real problem not otherwise revealed. 
2. Validity of the problems. The problems included 
in the Inventory are real. No problem is included that 
did not come out of the analysis of the free-writing 
experiments. A substantial majority of the problems 
occurred many times in all three major studies. Further 
experimentation with preliminary editions of the In-
ventory was reassuring in that the percentage of re-
sponses to the separate items was about as expected in 
light of the free-writing experiments. Additional ex-
perimentation is planned to investigate the permanency 
of the problem pattern for individuals and to check 
further on the validity of the findings by appropriate 
case-study techniques. 
3. Wording of the problems. The problems are 
worded in the language used by the students. For many 
problems, parenthetical words or phrases are given to 
insure correct interpretation. Sometimes these paren-
thetical words or phrases are synonymous, representing 
different ways in which different students have expres-
sed substantially the same problem. Sometimes the-Jlar-
enthetical words or phrases are not completely synony-
mous, but represent more or less different aspects of the 
same problem. 
4. Ease of administration. The Inventory is easy to 
administer. It can be administered individually, or in 
groups, with a minimum of instructions. Because of 
its organization, and because there are no time limits, 
flexible scheduling is possible. 
5. Ease of analysis. The organization of the answer 
spaces where the students mark their answers is such 
that the number of problems marked within each area 
can be determined rapidly. Special built-in keys facili-
tate the identification of those of a student's problems 
which are serious and those on which immediate action 
should be taken. 
6. Sequence of items. The sequence of items within 
each problem area is governed mainly by the idea of 
continuity of related items. An item involving two 
categories is placed in the area where the problem orig-
inated. Whenever possible it is placed either at the 
beginning, or end, of the category so as to provide con-
tinuity of related items which conclude one category 
and open the next. See, for example, the items which 
conclude Boy-Girl Relationships (Area III) and the 
items which open Home and Family Life (Area IV). 
Such continuity of categories, and of items within cate-
gories, makes for easier diagnosis of results. 
Preliminary Edition. Not for distribution. All rights reserved by World Book Company 
Yonkers-on-Hudson, New York, and Chicago, Illinois 
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7. Nature of problem areas. A seventh outstanding 
feature is of particular interest to teachers of courses 
where group guidance is a prominent element - for 
example, core, social-living, effective-living, life-adjust-
ment, and other such courses. The problem areas into 
which the Inventory is organized (see Table 1) are 
areas in which units are commonly organized and 
taught in the courses referred to. Analysis of the re-
sults for any given problem area provides an excellent 
basis for meeting the common and individual needs of 
the students in the unit dealing with that area. 
Allocation of problems to problem areas. The Bil!ett-
Starr Youth Problems Inventory, Junior Level consists 
of 432 problems; the Senior Level of 441 problems. 
Three hundred and forty-six problems are common to 
both levels. In each level the problems are allocated to 
eleven problem areas as shown in Table 1. 
TABLE 1. Allocation of Specific Problems to Problem Areas, in the 
Billeti·Siarr Youth Problems Invenlm·y, Junior Level and Senior Level 
Number of Problems 
Problem Area {unior Senior Common 
eve! Level to both 
(1) (2) (3) (4) 
I. Physical Health, Fitness, an<! 
Safety .... 
··········· 
.................... 37 36 29 
II. Getting Along with Others .. 59 57 48 
A. Personal Appearance ...... (10) (8) (8) 
B. Manners and Group 
Membership .................... (32) (30) (26) 
c. Friendship, Reputation, 
and Popularity ... .............. (17) (19) (14) 
Ill. Boy·Girl Relationships ........ 15 29 10 
IV. Home and Family Life ........ 76 76 61 
V. Personal Finance 
·················· 
9 9 6 
VI. Interests and Activities ........ 12 14 11 
VII. School Life ............................ 88 87 71 
VIII. Heredity ..............................•. 18 10 10 
IX. Planning for the Future ...... 27 35 20 
A. Occupational .................. (10) (14) (7) 
B. Educational 
···················· 
(17) (21) (13) 
X. Mental-Emotional Health 
and Fitness .......................... 65 59 57 
XI. Morality and Religion .......... 26 29 23 
Total ......••.....•.........•••....•...•..• 432 441 346 
USE OF THE RESULTS OF THE INVENTORY 
This section outlines the ways in which the results 
of the Inventory may be used by various members of 
the school staff. 
The counselor. The Inventory screens, or sorts out, 
for the counselor: 
1. those students with the greatest problem burden 
in terms of the total Inventory, and 
2. those students whose problems are most serious 
or most urgent in the sense that they should be the 
object of immediate attention by the counselor. 
Sub-scores make it easy to identify the area, or areas, 
where the student's problem burden is greatest. A built-
in key makes it easy to identify the very serious and the 
urgent problems of each student in each area. 
Such advance information concerning the student 
conserves the counselor's time and increases the chances 
that interviews will be successful. 
The director of guidance. The director of guidance 
is concerned with the total guidance program. What-
ever helps the group-guidance teacher and the counselor 
helps the director of guidance. 
It is particularly valuable for the director of gui-
dance to study the frequencies with which the various 
problems of the Inventory are reported by boys, by girls, 
and by the total group enrolled in each grade and/or 
school. Such study will reveal needed emphasis in each 
aspect of the total guidance program, whether it be in 
the group-guidance or social-living course, in the coun-
seling program, in placement, or in some other aspect 
of the total guidance program. (Note especially Area 
IX, Planning for the Future.) 
The school administrator. The school administrator 
also is concerned with the over-all picture of student 
adjustment, or lack of adjustment, in his school. He, 
too, needs to study the frequencies with which the 
various problems are reported by boys, by girls, and 
by the total group enrolled in each grade and/ or 
school. He needs to study the comparable frequencies 
for fast-learning and slow-learning students - for re-
tardates and accelerates, specific disability cases, and 
so on. 
Every item in the Inventory is a matter of concern 
to the administrator, and the results are of potential 
use to him in the administration of his school. Partic-
ular attention, however, should be given to the fre-
quencies for the problems in Area VII, School Life, 
which have obvious significance for school morale and 
good student-teacher_ relationships. 
The curriculum builder. It is an educational axiom 
that every topic or unit of every course should be re-
lated to the immediate interests and problems of the 
students enrolled.1 In developing resource materials 
for each topic or unit, the curriculum builder, through 
use of data supplied by the Inventory, is able to allo-
cate different problems to different topics or units. It 
is then possible to integrate with the other curriculum 
materials of the course, certain reading materials, topics 
or questions for discussion, demonstrations, audio-vis-
ual aids, and so on - which will help in the solution 
'A companion instrument, the Activity Preference Inventory by Mar11aret E. 
Allen and Walter N. Durost, provides a means of studyin11 student Interests 
systematically. 
of the students' immediate problems at the same time 
the other valid objectives of the course are being met. 
The data from the Inventory are useful to the cur-
riculum builder, whether he happens to be the curri-
culum director or a member of a curriculum committee. 
The teacher. The peculiar value of the Inventory to 
the teacher of any course where group-guidance is a 
prominent feature has been noted earlier in this Man-
ual. Here, it should be said that the teacher of any 
other course can use the data from the Inventory to 
make the course more valuable to the students enrolled 
and to secure better motivation. What has just been 
said about the curriculum builder applies with equal 
force here. 
In developing each teaching unit the teacher could 
include in the work done by all students materials per-
tinent to certain problems selected because they are most 
prevalent among the students enrolled. Other prob-
lems, less prevalent, could receive attention in the op-
tional related work to provide for individual differ-
ences. The net result would be not only more or less 
of a contribution by the course to the solution of the 
students' immediate problems, but also far better moti-
vation for the course as a whole. 
The supervisor. The supervisor is a leader in the task 
of improving the teaching-learning situations in the 
school. He is therefore concerned with all aspects of 
curriculum building and teaching method. Providing 
for the common needs and the individual differences 
of the students enrolled in each course is a chief, if 
not the sole, concern of the supervisor. He, or she, 
would be greatly aided in this task through use of data 
from the Inventory showing: 
1. the proportion of students reporting each prob-
lem, and 
2. the problems reported by each individual student. 
The worker in educational re.rearch. Much research 
remains to be done in the field of youth problems and 
their implications for all aspects of education. The 
Billet-Starr Youth Problems Inventory is a highly ob-
jective, comprehensive, and convenient tool for such 
research. The fact that it is constructed with a supple-
mentary (optional) answer sheet for machine scoring 
adds greatly to its usefulness in this respect. 
DIRECTIONS FOR ADMINISTERING THE INVENTORY 
Amount of time needed. The amount of time re-
quired to complete the Inventory varies greatly. For 
example, in a group of 149 students in Grade 7, the 
time ranged from 26 to 120 minutes. For comparable 
groups in Grades 8 and 9, the ranges were 24 to 69 
minutes, and 20 1o 64 minutes, respectively. The time 
for students in Grade 10-12 is somewhat less. It has 
been shown that two 45-minute class periods normally 
are adequate for practically all students. 
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Many students will finish in considerably less than 
one 45-minute period. One period will be enough for 
about half the students in Grade 7, for about rhree-
fifths in Grade 8, and for about four-fifths in Grade 9. 
Students who finish the Inventory before the end of 
a period should, in general, use the remaining time 
in study. In some cases it will be convenient to allow 
them to go to the library, to a study hall, or to some 
other class. Local conditions will determine procedure. 
The impot·tant point is that students still working on 
the Im:entory must not be distracted by students who 
have already finished the Inventory. 
Rapport. Whoever administers the Inventory must 
have rapport with the students. Where rapport exists, 
the students enjoy the experience of marking the In-
ventory. Many get genuine relief from the mere act 
of recording what is worrying them. Frankness and 
honesty on the part of the students are, for all practical 
purposes, universally observable in their responses. 
Taking the Inventory as a part of the group-guidance 
course (or of other related courses, such as core, social-
living, effective-living, and life-adjustment courses) is 
usually a desirable procedure. The teacher of such a 
course usually has already established rapport with the 
group. 
If such courses are not offered, the Inventory might 
well be given in some required course, such as English 
or social studies. 
If the Inventory is being administered individually . 
within a counseling situation, the counselor should be 
sure rapport has been established before asking the 
counselee to complete the Inventory. 
E.rtablishing readines.r for taking the Inve11tory. The 
student should understand the nature of the Inventory 
and the uses to which the information which he gives 
will be put. Making known such facts as the follow-
ing will help establish his readiness for taking the In-
ventory: 
1. The information provided by the students, as a 
group, will be helpful to the school staff in improving 
courses, teaching methods, and other aspects of the 
school's educational program. 
2. The Inventory is not a test, and it will have no 
effect on any student's marks or grades. 
3. There are no right or wrong answers. Each stu-
dent merely identifies the problems which are real for 
him. 
4. The information which the student gives on his 
Inventory will be treated confidentially. It will be 
known only to the person designated to read and ana-
lyze his Inventory. (It is recommended that each stu-
dent be assigned a code number, which he can put on 
his Inventory in place of his name.) 
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Materials needed by each studmt. The Inventory has 
been prepared to be used by the student in either of 
two ways: ( 1) He may put his answers in the Inventory 
booklet itself (recommended), or ( 2) he may put his 
answers on a separate answer sheet, preferably in ad-
dition to marking the booklet but not necessarily so. 
Note that answer spaces are arranged in columns along 
the edges of the pages of the booklet for easy analysis 
and that the machine-scoring answer sheet is carefully 
coordinated by page references, etc. 
It is possible (though not desirable) to re-use the 
Inventory booklets if the answer spaces in the booklets 
are not marked. In this case directions must be given 
(and enforced) that no marks are to be made on the 
booklet. However, in an instrument of this kind, much 
of the value is lost if it is not maximally convenient 
to note which problems a given student has marked. 
The chief virtue of machine analysis is found not so 
much in the scoring, i.e., the count of problems by area, 
as in the graphic item analysis of responses for various 
groups. 
Therefore, it is strongly recommended that both 
booklet and answer sheet be marked whenever the IBM 
answer sheet is used. The answer sheet then can go 
to a central office or agency for analysis of group re-
sults while the booklet remains with the guidance 
worker for immediate use. 
If the students are to mark their answers solely in 
the Inventory booklet, only the booklet will be required 
for each student. (The Junior Level booklet for stu-
dents in Grades 7-9; the Smior Level booklet for stu-
dents in Grades 10-12.) However, if the results are 
to be machine analyzed, each student will need both 
a booklet and an answer sheet. 
Each student also needs a soft pencil (preferably 
two) and an eraser. If the separate IBM answer sheets 
are to be used, special electrographic pencils must be 
used. 
SPECIFIC DIRECTIONS FOR ADMINISTERING THE 
INVENTORY 
First, establish readiness for taking the Inventory by 
such opening remarks as these: 
"This Inventory which you are to mark is not a 
test. There are no right or wrong answers, and your 
answers will have nothing to do with your marks 
or grades in any course. 
"The information which you give on this Inven-
tory will be treated as confidential. You will put 
your code number, not your name,1 on the Inventory. 
1Names can be used, of course, but the recommended procedure is to substi-
tute code numbers. 
Your code number will be known to one staff mem-
ber only, who will read your Inventory. 
"Should your Inventory be lost, or misplaced, no 
one will be able to associate it with you. 
"The information which you give will be helpful 
in the improvement of our courses, our teaching 
methods, our guidance program, and our adminis-
tration of the school. 
"We hope you will cooperate by reading every 
single item and giving a sincere answer to it." 
Next, say: "I will now give each of you a copy of 
the Inventory (and separate Answer Sheet, if it is to 
be used.) Do not write on the booklets (or Answer 
Sheets) until I tell you what to do." 
Distribute the booklets (and Answer Sheets if they 
are to be used) . 
Then say: "Now write your code number and the 
other info~mation called for on page 1 of the 
booklet (and on the Answer Sheet, if one is being 
used)." 
After the identifying information has been written 
at the bottom of the booklet, (and on the Answer Sheet, 
if one is being used) say: "Now, turn your booklitts 
over to the back - to page 12 - like this (show 
them how) and read the directions silently while I 
read them aloud. Have you all found 'How to Mark 
the Booklet' on the back page?" 
Have at hand a copy of the booklet and read slowly 
the section (page 12) on "How to Mark the Booklet." 
Now ask if the students have any questions. Answer 
their questions, if any. Then say: "Now turn back to 
the title page of the booklet. Then open the booklet 
to Area I on page 2. This is where you are to start.1 
"Do not spend too much time on any one prob-
lem, but do not skip any. Mark them all. Raise your 
hand to ask for help, if you wish. 
"When you finish page 2, turn to page 3, and so 
on through page 6. But when you finish page 6, 
turn the booklet around like this (show them how) , 
find page 7, and continue with the remaining pages 
until the period is over. I will tell you when to stop. 
If you mark all the problems before I tell you to 
stop, do what it tells you to do at the bottom of 
the last page of problems." 
At the end of the period collect the booklets (and 
Answer Sheets and electrographic pencils, if used). 
Say: "If you have not finished, stop anyway. Hand 
the Inventory to me and you will be given a chance 
to complete it in another period." 
1 If answers are to be recorded on the separate answer sheet instead of in the 
booklet, the special directions accompanying the answer sheets should be given 
at this point. 
DIRECTIONS FOR SUBSEQUENT MARKING OF 
ANSWER SHEET 
When all students have completed the Inventory, 
marking their answers in the booklet, they m;ry be asked 
to transfer their answer space markings to the separate 
Answer Sheet. (This is for the purpose of facilitating 
group analysis by machine.) 
It will be noted that the Answer Sheet columns are 
not articulated with those in the booklet; thus students 
will not be able to line up the two so that the items 
will correspond by rows. It is necessary that Inventory 
Area and item number within each Area be noted 
carefully· for each mark to be transferred. It is the 
responsibility of the examiner to observe the work of 
each student to make certain that he is transferring his 
markings in the proper manner. 
See that each student has his own booklet, an An-
swer Sheet, an electrographic pencil and a good eraser. 
Direct the students to fill in the blanks along the left-
hand side of the Answer Sheet, using an ordinary pen-
cil. (Specify whether code number or name is to be 
given - in accordance with local decision.) 
Say: "You have been given the Youth Problems 
Inventory on which you marked certain problems 
about which you were worried or bothered. So that 
the school may have information on the problems 
that are bothering its entire group of students we 
want to have a count of the marks made by all stu-
dents. In order that this may be done by an electric 
counting machine it is necessary to have the markings 
on a special kind of separate Answer Sheet. You are 
now to copy the marks which you made in your 
booklet onto this Answer Sheet. 
"You must be very careful to copy every mark at 
exactly the right place on the Answer Sheet. Also, 
you must follow these rules: 
1. Use the special pencil you have been given. 
2. Make each mark fill the space between the two 
dotted lines. To do this, press firmly on your 
pencil and make several up and down strokes. 
3. If you find you have made a mark in the wrong 
space make sure it is erased completely. 
"Here is another very important direction that you 
must be sure to follow. If a problem was one that 
bothers you some, but not too much, you were told 
to fill in only one answer space - the first one. 
Some of you may have sometimes put a single mark 
in the second answer space, instead of the first. Ac-
tually, it does not make any great difference insofar 
as the marks in your booklet are concerned, but it 
does now on this Answer Sheet. So, whenever you 
have a mark at just one of the two answer spaces 
for a problem, be sure that, when you copy it on 
your Answer Sheet, you put it in the first space. 
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"Now, take your booklet. Open it to show Area 
I as the righthand page. Now, turn your Answer 
Sheet endwise and slip it under page 2 (the narrow-
est page) of the booklet. In this way all the booklet 
answer spaces except those for Area I will be cov-
ered. You will notice that you cannot make the num-
bers line up; the numbers from 1 to {37, Junior 
Level} {36, Senior Level} in the booklet column are 
in two columns on the Answer Sheet. 
"Check now to see that you have Area I on both 
booklet and Answer Sheet. Then look down the 
booklet column; find the first mark you made in any 
answer space; note the number of the problem 
(row); find this number on your Answer Sheet and 
mark that row in the same way. If both spaces were 
filled in in your booklet, fill in both on the Answer 
Sheet. If only one space was filled in, fill in just one 
on the Answer Sheet, but make sure it is the first 
one, the one next to the problem number. 
"Continue to look down the entire colmn in your 
booklet, transferring all marks to the proper spaces 
on the Answer Sheet." 
Walk about the room to see that students are follow-
ing the direction carefully. When all have completed 
Area I, say: 
"Now, turn the narrow page 2 over to the left. 
You now have Area II, page 3. Slip your Answer 
Sheet under this page, so that the spaces for Area 
II are alongside the booklet column. Now copy all 
marks from the booklet to the proper spaces on the 
Answer Sheet. You are to continue this way through 
page 6 of the booklet. This will complete one side 
of your Answer Sheet. You will then turn the book-
let so that you have page 11; this page contains the 
answer spaces for Areas VII through XI. You are 
to copy all of the marks in these areas in the proper 
spaces on the back side of your Answer Sheet. 
"To get the same areas side by side now, (1) you 
will have to start at the righthand side of your book-
let page and go from right to left on the booklet 
page, while going from left to right across the An-
swer Sheet, and (2) you will have to fold back suc-
cessive columns on the booklet as you move it across 
your Answer Sheet. You must not fold the Answer 
Sheet. This might keep it from fitting properly in 
the electric counting machine." 
The examiner should observe each student's shift of 
his booklet for page 11 and check to see that he pro-
ceeds correctly from then on. See that no student makes 
folds in his Answer Sheet. When each student com-
pletes the marking of his Answer Sheet he should turn 
it in to the examiner, along with his booklet and the 
electrographic pencil. 
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TABULATING, ANALVZING, INTERPRETING, AND 
USING THE DATA FROM THE INVENTORY 
Quick identification. of students with very serious 
and/or urgent problems. How serious or urgent a 
problem may be, from the standpoint of the student, 
is one thing. How serious or urgent it may be from the 
standpoint of an adult specialist in the field (school 
counselor, school psychologist, director of guidance, 
college professor of psychology, and so on) is quite 
another thing. Both viewpoints are essential to intelli-
gent use of the data yielded by the Inventory. The first 
viewpoint is reckoned with when the student marks 
the Inventory. The second viewpoint has been made 
available through the generous cooperation of a jury 
of 20 specialists representing the callings listed above. 
Each member of this jury was asked to consider each 
problem in each of two ways: ( 1) "Does the statement 
represent a problem which is potentially urgent, in the 
sense that it calls for attention at the earliest possible 
moment, by the counselor or other member of the 
school staff acting as the student's adviser?" ( 2) "Re-
gardless of whether the problem is urgent or not, does 
it represent a problem that is potentially highly signi-
ficant for the mental health of the student? Is it a 
problem likely to build up relatively high tension, or 
to result in some very serious behavior disorder?" 
In answering the second question, each juror rated 
each problem on a three-point scale. The lower cate-
gory of the scale was defined as including those prob-
lems which are relatively minor - which are quite 
likely to be solved by the student himself, especially if 
he is provided with suitable educational opportunities 
in his regular classes. The upper category of the scale 
included those problems which were considered very 
important or serious for the mental health of the stu-
dent. The remaining problems made up an "in-
between" classification. 
TABLE 2. Numbers of Problems Rated at Each of the Three Levels 
of Seriousness, and Numbers Rated Urgent, by the Jury of Specialists 
Number of Number of Problems Rated Relatively Problems Number 
in Each Rated 
Problem Inventory Urgent' 
Area by Area Minor In-Between Very Serious 
Junior Senior Junior Senior Junior Senior Junior Senior Junior Senior 
(1) (2) (3) (4) (5) (6) (7) (8) (9) (10) (11) 
I 37 36 5 8 30 26 2 2 - 1 
II 59 57 9 10 45 42 5 5 - 1 
III 15 29 6 9 9 19 - 1 - -
IV 76 76 11 10 51 49 14 17 5 5 
v 9 9 3 3 6 6 - - - -
VI 12 14 - 1 11 12 1 1 - -
VII 88 87 13 13 71 68 4 6 1 1 
VIII 18 10 8 1 10 9 - - - -
IX 27 35 4 5 22 30 1 - - -
X 65 59 6 3 51 50 8 6 4 3 
XI 26 29 1 2 24 24 •1 3 - -
Total 432 441 66 65 330 335 36 41 10 11 
1These "Urgent" problems are mcludcd 1n the "Very Sc!nous" category. 
The decisions of the jury, insofar as numbers of prob-
lems are concerned~ as summarized in Table 2. 
The ten problems in the Junior-Level Inventory con-
sidered urgent by the jury are listed in Table 3. 
TABLE 3. Problems in the Junior-Level Inventory Rated Urgent 
by the Jury 
Item 
Number Statement of the Problem Problem in 
Area Inventory 
(1) (2) (3) 
IV 10 My father mother accuses me of very bad things 
that aren't true. 
IV 47 I'm unhappy at home. 
IV 48 I'm often afraid to go home. 
IV 51 I dislike my father mother very much. 
IV 52 I'm thinking of leaving home. 
VII 88 I dislike school so much I can hardly stand it. 
X 17 I sometimes think of killing myself. 
X 38 I feel I'm not wanted. 
X 44 Everyone is against me. 
X 55 I think someone is after me to hurt me. 
The eleven problems in the Senior-Level Inventory 
considered urgent by the jury are listed in Table 4. 
TABLE 4. Problems in the Senior-Level Inventory Rated Urgenl 
by the Jury 
Item 
Number Statement of the Problem Problem in 
Area Inventory 
(1) (2) (3) 
20 I have "spells" when I can't hear or see anything. 
II 56 I have a bad reputation to live down. 
IV 10 My father mother accuses me of very bad things 
that aren't true. 
IV 46 I'm unhappy at home. 
IV 47 I'm often afraid to go home. 
IV 50 I dislike my father mother very much. 
IV 51 I'm thinking of leaving home. 
VII 87 I dislike school so much I can hardly stand it. 
X 18 I sometimes think of killing myself. 
X 37 I feel I'm not wanted. 
X 41 Everyone is against me. 
In many cases the first step in tabulating, analyzing, 
interpreting, and using the data from the Inventory 
would be that of a quick identification of students with 
potentially urgent and/ or exceedingly serious prob-
lems. The reason for this seems obvious, both from 
the standpoint of student needs and from the stand-
point of making the best possible use of the counselor's 
time, which usually is very limited in comparison with 
the work he or she has to do. · 
A system has been provided in the booklet to identify 
the very serious and the urgent problems with a mini-
mum of difficulty. At the end of the dotted lines lead-
ing from the test item to the right-hand side of the page 
a single heavy dot appears- if the problem has been 
judged to be a very serious one; two such heavy dots 
identify each urgent problem. Thus the counselor ex-
amining the student's record can identify at a glance, 
without using any key, those problems of a very serious 
or urgent nature which are troubling the student. 
In the case of the IBM answer sheets it is necessary 
to use the overlay keys which are used in the test 
scoring machine to identify these problems. Directions 
for using the keys in this fashion accompany the keys. 
Getting a Some, Much, and Total count for each stu-
dent. The Inventory does not furnish scores in the 
sense in which the term is commonly used with refer-
ence to tests. Nevertheless, it does provide both for 
obtaining and recording certain basic information for 
each of the eleven problem areas and for the Inventory 
as a whole. This basic information is referred to by 
the terms ( 1) Some count; (2} Much count; and (3) 
Total count. 
The Some count for each problem area is the number 
of problems for which one answer space has been filled 
in. 
The Much count for each problem area is the number 
of problems for which both answer spaces have been 
filled in. 
The Total count for each problem area is the sum of 
the Some and the Much counts. It is thus the total num-
ber of problems which the student has marked as 
bothering him- either some or much. 
The matter of whether these problems are minor 
ones or serious ones (to the student) is thus not in-
volved in the score. It is, however, of considerable sig-
nificance and the counselor will probably want ( 1) to 
note the ratio between each student's Much count and 
his Total count and ( 2) to inspect the student's answer-
space columns to see which problems have been double-
marked and, in general, in which area( s) these double 
marks occur. 
Analyses particularly useful for group-guidance 
courses and other courses involving group guidance. 
The Some, Much, and Total Counts, just described, for 
each of the eleven problem areas can be of much use in 
group-guidance courses, and in other courses involving 
group guidance. However, a problem-by-problem anal-
ysis will often be of even greater value for use in such 
courses. The convenient arrangement of the answer-
space columns in the Inventory booklet makes such 
problem-by-problem tabulation possible without much 
turning of the booklet pages. 
If the total number of students is not large (fifty or 
fewer), the item analysis can be made conveniently by 
laying the booklets, one on top of the other, in step 
fashion, with a single given column of answer spaces 
on each booklet showing at the right. Counting across 
the columns thus exposed, for each successive row, gives 
quick information on the problems that are common to 
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the group. (In order to do this for the last five pages, 
it is necessary to fold the last page successively so that 
only the desired column of answer spaces shows.) 
For larger numbers of students the item counts are 
more easily made by means of the IBM graphic item 
counter. This means, of course, that the separate answer 
sheet must be used for marking-either in addition to or 
instedd of the Inventory booklet. It is strongly recom-
mended that there be a record of the student.' s responses 
both in a booklet and on a separate answer sheet. While 
the use of an answer sheet would permit the booklet 
to be used as a non-expendable item, i.e., to be used 
over and over up to four or five times, this may be 
a false economy because the scanning of the test book-
lets before they are re-used involves so much time that 
any economies effected may be lost. Moreover, what is 
more important, the counselor has lost the tremendous 
advantage of being able to note directly what problems 
have been marked, especially the very serious and ur-
gent problems, without reference from the answer sheet 
to a booklet or list. Also, in the counseling situation, 
the student can be shown how he marked the booklet 
and can be asked if he feels that the problem still exists 
for him. 
Once an item count has been made, it is then pos-
sible: ( 1) to identify the problems shared by the 
greater proportions of students in the group, and hence 
most significant for large group instruction; (2} to 
identify the problems shared by lesser proportions of 
students in the group, and hence most significant for 
small group and individual instruction and counseling; 
and ( 3) to compare the students of a particular class, 
grade level, or school with the students of other com-
parable groups within the school system, or in other 
school systems. 
Comparison of results with standards or norms. The 
usual purpose of an inventory such as this is not to find 
out whether a given student or group of students have 
as many problems, or the same problems as the students 
of some population taken as a standard. The usual 
purpose is to find out what problems the students have, 
both as individuals and as groups. It will then be pos-
sible to make all courses serve better the common and 
the individual needs of all students and to focus coun-
seling services at the point of the greatest need. 
Occasionally it will be desirable to compare local 
percentage frequencies with those for a norm or·stand-
ard population. At present, both levels of the Inventory 
are being administered in a nation-wide study of youth 
problems. The data from this and other studies under 
way will be summarized and reported in a future re-
vision of this Manual. To the extent warranted by the 
data, percentages will be given by grade, sex, geograph-
ic location, size of community, or other factors which 
prove significant from the standpoint of practical use. 
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Analyzing free responses. The Inventory booklet and 
the answer sheet provide space wherein the student may 
write in any additional problem or problems which 
are real to him and which he thinks are not covered 
by the Inventory. In its present form the Inventory is 
so extensive that any problems written in by the stu-
dent are likely to be a repetition (perhaps in slightly 
reworded form) of one or more items in the Inventory. 
Even so, the booklets (or answer sheets) should be in-
spected for such written-in problems, and they should 
be given priority in future counseling and group in-
struction. 
STEPS IN THE DEVELOPMENT OF THE INVENTORY 
The first major step. The first major step in the 
development of the Inventory was taken when 1,650 
students in Grades 9-12 did anonymous free-writing on 
their problems. Translation and telescoping of their 
responses resulted in a list of 545 items representing 
problems judged to be different. A chance sample of 
55 items was drawn off. From the remaining 490 items 
two check lists, of 245 items each, were prepared by 
the chance-half method. To each list was added the 
chance sample of 55 items, making two lists of 300 
items each, 55 items being common to both lists. The 
two check lists were then administered to chance halves 
of the same population that had done the free-writing. 
The 55 common items provided one line of evidence 
on reliability.1 
The second major step. The purposes of the second 
major step in the development of the Inventory were 
( 1) to increase the size of the sample at the Grade 
9-12 level, (2) to include a large sample at the Grade 
7-8 level, and ( 3) to increase the heterogeneity of the 
entire sample to the point where, for all practical pur-
poses, all economic levels, all educational backgrounds, 
all parental-occupational groups, all religions, all na-
tional origins, and all races would be included. 
Six related studies were made2 in types of communi-
ties supplementary to the community in which the first 
study was made. The students of the six schools par-
ticipating in this step marked each item in the check 
lists developed in the first major step and also did free-
writing on additional problems which were real to them. 
In these studies, Grades 7, 8, and 9 were represented 
by 894 students. Additional research is in process or 
planned. 3 
'This was a small part of a study by the junior author under the direction of 
the senior author. For complete details see Irving S. Starr, "An Analysis of 
the Problems of Senior-High-School Youth," unpublished doctoral dissertation 
Boston University School of Education, 19H. ' 
"These studies comprised a cooperative masters project under the direction of 
the senior author. CooP.erating graduate students_ were: Foster H. Ball,. Forrest 
P. Branch, Albert E. Kiernan, Thomas F. McEII1gott, Harry P. Vatousmu and 
Philip H. Wye. 
'Another doctoral study now in progress, involving 2,000 students in Grades 
7, B, and 9. under the direction of the senior author, also has provided an ex-
cellent cheok on the comprehensiveness of the data. This study is being made 
by James R. Hayden: Tentative title, "Personal-Social Problems of Junior-High· 
School Pupils in New Bedford, Massachusetts." 
The third majol' step. Every problem found in the 
two preceding steps was copied on a separate card. A 
complete re-translating and re-telescoping reduced the 
number of items to 434. These items were organized 
under 17 categories or problem areas. The resulting 
Inventory was copyrighted and published as an Exper-
imental Edition. 
Study of parental reactions. Since parents occasion-
ally criticize the use of an inventory such as this, a 
study was made of the reactions of 300 parents to the 
Experimental Edition. Three-fourths of the parents ap-
proved unqualifiedly the use of the Inventory with their 
children and did not object to any problem presented. 
In addition, one-fifth approved the Inventory in gen-
eral, but wanted certain items involving hate, religion, 
and death omitted or modified. Only five per cent of 
the parents were opposed to the use of the Inventory, 
and for one or both of the following reasons: (1) stu-
dents should not sign their names to anything so per-
sonal since the completed Inventory might fall into 
hands for which it was not intended; ( 2) there was 
no one in their school qualified to use the results 
properly. 
The final step. The present Inventory is the result 
of a final editing and re-grouping of all the problems 
obtained in all preceding studies and in other minor 
studies too numerous for individual mention, and the 
construction of two separate levels, a Junior and a 
Senior. 
In this final work care was taken to meet the objec-
tions raised by the small minority of parents insofar 
as that could be done with intellectual honesty. For 
example, the word hate was changed to dislike very 
much. Religion was dropped as a separate problem 
area and merged with another related area. And it 
is now suggested that a student's code number, rather 
than his name, be placed on the Inventory, as a way of 
meeting one objection. 
In the final step with the Senior-Level Inventory, a 
study now in progress has been of great help.1 This 
study involves about 2,000 students. It has provided 
a further check on the comprehensiveness of the Inven-
tory, and it has supplied nine items which had not 
appeared in previous studies. 
Further research. As previously stated, research is 
planned on an extensive scale (some of it now under 
way) to provide data for the future revision of this 
Manual. 
The Inventory, in the light of the data provided in 
the present Manual, has great and obvious usefulness 
in practical school situations. 
'By Howard Blasenak, under the direction of the senior author· Tentative 
title, "Immediate Personal-Social Problems of Youth in the Small High Schools 
of Maine," Boston UniveiSity School of Education. 
APPENDIX B 
Schools Which Partici-
pated in the Study 
SCHOOLS WHICH PARTICIPATED IN THE STUDY 
State School Usable Returns 
Arizona Prescott Junior High School, 
Prescott, Arizona 8 
California South Downey Junior High 
School, 
Downey, California 12 
Sturgess Junior High School, 
San Bernadino, California 14 
Sun Valley Junior High School, 
Sun Valley, California 18 
Florida Clearwater Junior Hi~h School, 
Clearwater, Flori a 16 
Illinois Arlington Heights Junior High 
School, 
Arlington Heights, Illinois 14 
Elmhurst Junior High School, 
Elmhurst, Illinois 15 
Harrisburg Junior High School, 
Harrisburg, Illinois 10 
Junior Hifh School, Hinsdale, 
Illino s 9 
Abraham Lincoln Junior High 
School, 
Park Ridge, Illinois 9 
Urbana Junior High School, 
Urbana, Illinois 16 
Wheaton Junior High School, 
Wheaton, Illinois 18 
Skokie Junior Hifh School, 
Winnetka, Ill nois 20 
SCHOOLS WHICH PARTICIPATED IN T.HE STUDY (Continued) 
State School Usable Returns 
Indiana Junior High School, 
Warsaw, Indiana 18 
Kansas Lawrence Junior High School, 
Lawrence, Kansas 18 
Massachu- Junior Hilh School 
setts Chelms ord, Massachusetts 10 
Beaver Country Day School, 
Chestnut Hill, Massachu-
setts 10 
South School, 
Marshfield, Massachusetts 12 
Silver Lake Regional School, 
Pembroke, Massachusetts 16 
Atwell Junior High School, 
Wakefield, Massachusetts 10 
Minnesota St. Cloud Central Junior High 
School, 
St. Cloud, Minnesota 15 
Stillwater Junior High School, 
Stillwater, Minnesota 16 
Central Junior High School, 
Winona, Minnesota 18 
Missouri Independence Junior High 
School, 
Independence, Missouri 15 
New Jersey Junior Hifh School, 
Bloom£ eld, New Jersey 15 
Junior High School, 
New Providence, New Jersey 12 
I 
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SCHOOLS WHICH PARTICIPATED IN THE STUDY (Continued} 
State School Usable Returns 
New Jersey Junior High School, (Continued) Pennsawken, New Jersey 10 
Junior High School, 
Trenton, New Jersey 12 
Junior High School, 
Wallington, New Jersey 14 
Roosevelt School, 
West Orange, New Jersey 10 
New York Junior High School, 
Rome, New York 10 
Ohio Junior High School, 
Bowling Green, Ohio 11 
Samuel Ach Junior High School, 
Cincinnati, Ohio 19 
Euclid Central School, 
Euclid, Ohio 13 
Glenwood Junior High SChool, 
Findlay, Ohio 16 
Roosevelt Junior High School, 
Hamilton, Ohio 10 
Brimfield Junior High School, 
Kent, Ohio 14 
Olive Branch Junior High 
School, 
New Carlisle, Ohio 9 
Pennsyl- Junior High School, 
17 vania Butler, Pennsylvania 
I 
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SCHOOLS WHICH PARTICIPATED IN THE STUDY (Concluded) 
State School [usable Returns 
Pennsyl- Junior High School, 
18 vania Elkins Park, Pennsylvania (Continued) 
Junior Hifh School, 
Farrel , Pennsylvania 15 
George Washington Junior High 
School, 
New Carlisle, Pennsylvania 12 
Rittenhouse Junior Hifh School, 
Morristown, Pennsy :vania 16 
Philipsburg Osceola Area 
Junior High School 
Philipsburg, Pennsylvania 19 
Junior High School, 
Sunbury, Pennsylvania 13 
I 
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APPENDIX C 
Table II. Cooperation of Principals 
Table III. Distribution of Samples 
Table IV. Parent Distribution According to 
Sex 
Table v. Parent Distribution According to 
Age 
Table VI. Parent Distribution According to 
Size of Community 
Table VII. Parent Distribution According to 
Education of Parent 
Table VIII. Parent Distribution According to 
Religious Preference 
Table IX. Comparison between 1950 Census 
Figures and This Study in Per-
centa~e Distribution of Parents 
Accor ing to Religion 
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TABLE II 
COOPERATION OF PRINCIPALS 
Principals Per Cent 
(1) (Z) 
a. Principals who cooperated ••.• 29 
b. Principals who failed to 
co-operate •••••••••••••••• 69 
c. Principals who failed to make 
returns after accepting •.• 01 
d. Principals whose returns were 
unusable . ................. 01 
Total principals contacted •.• 100 
a. 
b. 
c. 
d. 
TABLE III 
DISTRIBUTION OF SAMPLES 
Distribution Number 
(1) (ZJ 
Sent . ........................ 693 
Returned ..................... 644 
Not returned ••••••••••.•••••• 48 
Usable returns ••••.•••••.•••• 622 
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Per Cent 
(3) 
100 
93 
07 
97 
TABLE IV 
PARENTS WHO APPROVED OR DISAPPROVED THE INVENTORY, 
DISTRIBUTED ACCORDING TO SEX 
Approved Disapproved Total 
Sex 
Num- Per Num- Per Num-
ber Cent ber Cent ber 
(l) (2) (j) (4) (.5) (b) 
Male ......•.. . 175 42 87 41 262 
Female ••..•••• 237 58 123 59 360 
Total ••.. 412 100 210 100 622 
142 
Per 
Cent 
(7) 
42 
58 
100 
a. 
b. 
c. 
d. 
e. 
f. 
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TABLE V 
PARENTS WHO APPROVED OR DISAPPROVED THE INVENTORY 
DISTRIBUTED ACCORDING TO AGE 
Approve Disapprove Total 
Age Group 
Num- Per Num- Per Num- Per 
ber Cent ber Cent ber Cent 
(l) (Z) (]) (4) ()) (b) (7) 
Under 25 •••• 0 0 0 0 0 0 
25-24 ••••.•. 14 03 0 0 14 02 
35-44 ••.•••• 233 57 120 57 353 57 
45-54 ••••••• 140 34 71 34 211 34 
Other ••••••• 8 02 19 09 27 04 
No age given 17 04 0 0 17 03 
TABLE VI 
PARENTS WHO APPROVED OR DISAPPROVED THE INVENTORY, 
DISTRIBUTED ACCORDING TO SIZE OF COMMUNITY 
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Approved Disapproved Total 
Size of Community 
Num- Per Num- Per Num- Per 
ber Cent ber Cent ber Cent 
{1) {2) {3) {4) {5) {b) {7) 
a. Over 100,000 ••••• 24 06 0 0 24 04 
b. 50,000-100,000 ••• 63 15 44 21 107 17 
c. 10,000-50,000 •.•• 242 59 129 61 371 60 
d. 2,501-10,000 •••• 56 13 37 18 93 15 
e. 2,500 or fewer •• 27 07 0 0 27 04 
a. 
b. 
c. 
d. 
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TABLE VII 
PARENTS WHO APPROVED OR DISAPPROVED THE INVENTORY 
DISTRIBUTED ACCORDING TO AMOUNT OF EDUCATION 
Approved Disapproved Total 
Amount of 
Education Num- Per Num- Per Num- Per 
ber Cent ber Cent ber Cent 
(lJ (2) (3) (4) (5) (b) (7) 
Degree beyond 
college •••••• 85 89 '10 11 95 15 
One or more 
years of col-
lege or col-
lege graduate 172 75 60 25 232 36 
Some hifh 
schoo or 
high school 
gradua~e ••••• 99 59 68 41 167 25 
Grade 8 or less 56 43 72 57 128 24 
a. 
b. 
c. 
d. 
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TABLE VIII 
PARENTS WHO APPROVED OR DISAPPROVED THE INVENTORY 
DISTRIBUTED ACCORDING TO RELIGIOUS PREFERENCE 
Approved Disapproved Total 
aeligious 
Preference Num- Per Num- Per Num- Per 
ber Cent ber Cent ber Cent 
{J.) {Z) {3) (4) C>J {b) {7) 
Protestant ••• 355 69 151 31 506 81 
Catholic ••.•• 22 38 35 62 57 10 
Jewish ••••.•. 22 63 13 37 35 05 
Other ••••••.• 13 54 11 46 24 04 
Total •.•••• 412 100 210 100 622 100 
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TABLE IX 
COMPARISON BETWEEN 1950 CENSUS FIGURES AND THIS STUDY IN 
PERCENTAGE DISTRIBUTION OF PARENTS 
ACCORDING TO RELIGION 
Religious Preference 1950 Census This Study 
{l) {Z) {3) 
a. Protestant ••••.••••• 59 69 
b. Catholic •••••••••••• 33 23 
c. Jewish . ............. 5 5 
d. Other . .............. 3 3 
Total •••••••••. 100 100 
